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A- NOTE ABOUT-THE CAREER DEVELOPMENT TRAINING PROGRAM
. ., -

_ -
The Career DeVelopthent Training Program was designed by

Bank Street College of Education inrespoise to the_ national need for
-,

leadership training in the Career-deyelopment component of Project
.

Head.Start, Two major" objectives were manned: 1) to develop three
II - a -

liooklets = to he-utilized at. -training And-resoutte-materiala,by'and-Yor, . -
career development coordinators-and other-Head.Start pro:.

:
Viding bunseling and training services-in,-the career development

. -_- - 1 . _area d 2) to train regional training'officers as trainers-of Head` -Start
pet sonnet responsible- fOr Career dAvelOprilent in _the t enterii.

The three booklets comprise the- series; vAREER Dip,_ T
IN HEAD START, They-were conceived by the director of Bank Street
College's Career Development Training Program, Hymnan Wolotsky,

-=and were written under his direction and with his coltabiiration

A week-long institute wail repeated three difftrent times
during June and July, 1970 to achiirre the= training of trainers ob-

--jective of the program; The institute series accommodited about
90 participants. -including some regiOnal,programt- officers in addition
to the regional training officers. The institute faculty was composed

-of eighteen Bank Street College staff membersas well some.
consultants.

4,10-

The Bank Street College*Career DeveloPinent Training
Prograrn.was coructed undePa grant from 0E0 administered Vy

. =

Project Head Siert's Leadership Training Division.
y-

1
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LADDERS PROVIDE

REACHABLE
GOALS

=

WHY HAS THIS

BOOKLET BEEN
WRITTEN

INTRODUCTION

.1

"Career ladders are `the- backbene of Career
a

opment in Head s Combinedon:thine-KJ With the other components.

= of career development, ihey-prOvide a-aerieS -of ieithabie:
goals the lead to a Staff member's finalr 4i'hjectiVe....The.
Other parts of career,deVelopitentinClude (1) task analysis,

AND WHAT-

IS IT ABOUT ?

-

:(2)_ entry level--positions,- (3)training and education,
leated.time,--(5) -College -Credit for work experience and,.
training, (6) salary intiements, and (7) supportive services.
They_ are described- in-the first _booklet of-this series,
titled- "Career DeveloprnenViii-Head Start: _Components,

-Roles; and Program Options," of-which OAS booklet on _ca--
reer ladders is a continuation.

These - booklets -have lieen designed as source ma-°
terial for (a)- Head Stait paraprofessional and professional .
career development coordintioris in individual Centers;
(b). members of area-wide caieer-develdpment corntnittees,
(c) trainers in career clevelopnient,.:.(d) Head Start direttOrs,
supervising-teachers, and social services directors,'
(e) other staff membert interested in participating in
reer developinent efforts addition,to providing an ex-

-

planation of career ladder*, t is booklet includes sections
describing the following Ways of supporting Career ladders:

Team meetings .
2.* Center projects that contribute

simultaneously to the development
of children, the career development
of staff members, and the educational

Aprogram for parents

1

s.
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01--CARiER-DE-
VELOPIviENTIN
HEAD START _

2LM

3. Opportunities outside Head Start
Examples of career deVelOpMent in Head

-Start; based on interviews with.Stafirneinbers

.13oththe teaching ladder "and-CoMmunity-ttervites ladder
sections are concluded with a discussion of Child deVelop-,

ment as it relates to.thos-e Head Start assistants.-

Theie examples of -Career developinent are varied
`beCause-the andwomen involved are'Staff.meiriberi in
Head Start centers- throughout the country, They cover both.
Urban and rural 'cases, a wide range. of geOgraphiC regions,
.virtually all the `ethnic grolipi that- -make 'Alp Head- Start: -

-stafft,- paraprofessional- and profeSsional pcisitions, transfer
from one ladder to atiOther,;and-movement outside_ Head
Start as Wellias Movement in Head Start.

.

These examples-of career development are not
meanta0 niddels. Many have octurred="without the atsist-.
ance of established career development programs. Most of,

. -

the examples desCribeMovement within Head Start of tiara-:-
professionat staff members. This eniphisig is not Meant
to indicate that career develoPment and, new roles for di-
greed staff members are-lessiirOportanethan career devel-
opment for Read Start- assistants tor paraprofessional Staff. ,
Members). Because, Head Start isCiinAntipoverty program,

4 rin which "nearly two-thirds-of the jobs .. . are potentially
available to non-professional instances where poverty
has-been relieved.by.opportunities and-efforts made in Head

. `,.\Start, are primarily those that are included here. It is not
.

Meant, however, tg be implied that Head Start goals have
14een, reached when poverty standards are passed by only. a
. ' : .slim margin. .

1 ,

qr
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BASED'

ON INTERVIEWS
WITH STAFF
MEMBERS

CAREER LADDERS
,FOR ALL HEAD
START EMPLOY-
EES

I
FILMS TO USE IN
INTRODUCING CA-

REER DEVELOP-
MEN T

1.

:
ti 1

.4, -,___

Z. ,The ti es ofthe poSitiOnsAn the etletniplet are, _
. fthoSe that-are, actuallyUted in the'-oeners Where the staff:

. ,,

nernbers,are employed.' The exanp1- have beenapprOVed,
r : 7. - , ,,,by the persons interviewed. Th.O. staff rnimbers orthis itrg,

gram are grateful' to.ail.titose interviewed for their .goner=
,

OUSassistOrice'and their-inspiration. I _. =,

. I, N - ,
I . ; .1.

- In deaeribing" career laddera, ric,.4tiggestietis haVe
, I : --= ' 1

been Made' as. to what requirementS regarding either eduCa,,/ . -
Um/or -experience iii-Head, iii'b4-, eeStablisheci for
e14-

,,
11 rung of a ladder. Local'career developthertt.COmmit-

/ - ' _....._

tees can best detertnine those guidelines and_realistitally
'4. .

relate educotionAl requirements to the requirement-of time4
..e ye

_e mplod in..Head stafi. Obviously, it _is geltiantageouS for
..:

all staff members interested Tin their career development to
-be enrolled in college courses, at soon.after being employed
by'Head Start as possible.

Although this booklet concentrates on the teaching
and community service ladders, career ladders and the
other icOrnponents of career development can and should''"be

available to all the members _of Head Start staffs, including
...

.\ .
clerical, hialth, maintenance, and kitchen pet...Spat:tel. .Po
sitions in these areas --mightlead to one of the rungs of the
comniunity`SerVice6 or teaching ladder.' - '-

In beginning grfoup,discussions On career dcvel
rnent, filTs are eitpeciallr useful. Bank Street College o
Edutation has prodticed a number of short filMs dealing
with teaching auxiliaries and related topics. Among those
which are related,to career aev. eloweent coordinators ire

t



"I Am a Teacher :Ai en. la 'dirt strip), "Career Develop- "
- ..

-.., ''. Inert, "Teariii ior Learairig," and "Some Glimpses Of-._ .

t Anthony." 2...
. ..: . . ,

w :

Career ladderitigive individuals picthre of their
THE PURPOSE OF potential progress. they illustrate the idea that progress _

A.13EEit-LAppfts! in -one's job and improvement of -one's conditions are
potsible#: Career ladders are, hoiieVert, onlir origidf the,_

components bf,career dekelcipinent. They are one tool that
as be hited\insiiiaking career delfelOpire just as .

career development is one tool =that can be used in
ating potrqrty and prOV,iding the human s_ eririces with heeded
personnel

=
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CAREER:LADDERS

Career`-ladders-iioViele;,a -visible. pathway froin
e ntrylevel -Positienti- te pesitiOnS dtrying the 'most reSpon..,
sihility-7in a Center._ They can be eonitruetecihy dividing all
ihetaiskir OrraCtiVitietiperfOrmed in_any_given_sirviee area
inehaeltetehingidorntii_unity.services---iadrniniStratiOnif

clearly by
= using -the- ,method -described in -the IliSt

--itookl.et in thits series on-Career develeirnent in-Head Sart.

The- rungs- or steps listed:here as part-Of the teach-
HOW iv; ;..1TY.aumps ing,and cOroiritinity service-laddersAre _Meant -to provide -a=

.

.

':ON kl.,ADbER? general guide. Career.developmentimminittees ettabliSh
more or levier rungs ateerding10 the nee-de-and-design Of ,

their program. With-the exception of the teacher -trainer,
.the poiitiviMa.a.nd their titles -mentioned here are the steps

-
econoriended-bkHead- Start. ititleS.jh parentheses in-_

dicatealternativdtifles Used-bothInand_outside=.Head Stiart.

HOW IvIANY'PEOPLE member can go through up.to the degreed-positions._ These
L. ON A 'RUNG? rungs are not meant as .an outline of all`the job levels that

, are .filled atone 'tiine by a set number of persons. As
stated-in the following chart, there can be four or five rungs /
on a ladder and only two staff membetvwclimbing this ladder.

A

A reorganization of dittieS and responsibilitiet can proVide
n w career opportUnitiee for professional and paraprefeti-`

onal _staff Ineinber 8. ,How'this .inight, occur in teaehing
n& .-Community= services' ladders Will be discussed in the

following two Sections.

o Here the rungs are meant to be,steps which a staff
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Each :person would odddiythe-rung that corresponds -to his.
, . , ,,. or her experience and training. And ;if k trainee (aide416 -, (aide-

readrkirmove and, the aasiitant4aide'll) id not,,there could
-,fsimply be -Iiira'aSSistants (aide-WS),and no--trainee, if .

,tenteriaz_bUaget:liermits._ 'The same-methcidicoUld he-Used, --
all the way up the ladder. Ina center-that hays had,a career -C'
develOPM4t7pragrasix foriieveralliearsijail -the, auxiliary

.......----
.., , e -- 4

, teacheri: maySiciasiblf be Career aSiti atelea6TierSlastio-,..,

elate teaCherS);Or- career- e:0 unitt,tasiatants_#.ssoCiate
sacial_ct or-cir;;;;-tiviorkers) )-'''. :

".. .:.

HOW BIG IS THE=

DISTANCE- BE

'TWEEM EACH
RUNG?

_If career 'ladders are regarded as flexible,_ then _

they can be-.usefu/-tio.verSr 4Mo:11:centers-as well as larger
ones.- They -would members to \-
move -at _theiYawn pace. 14o o;le -has- to-feel--theti=that_ : or

she must,move up -at -a` given-tnOmentlf he is not-ready to
do so.

Where -there is career developMent; a staff member's
position and - salary- should change according to the, develop=_. _

&lent- of hilt. skills, 'the- amount- of-training received, an
nionthilior years of experience on the job. An.effective-cW
reef__ ladder';'then, would-provide .gradual Steps between
entry -level ,(trainee) and-all.degreed-poiitions in a ceniers,
-irt uch a manner that there Is no big gap in -terms of _re -
sponeibilities,-,--required.b#ckground'r Or salary, between-Any

Awo..11,tept,whLere the budget permita. , r'
.

. _'

If federal funding is not available and'if budget .re-
organ' izatioiv is not possible, another Meant; of compensation,
other than salary increments, can-be considered; Ohe
Method is that of reducing a Staff member's -work week
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IWhilemaintaining his _present salary: The ,reductiCia'set.the-
. )

number wireeiay working hburs- tortipeiniates for the:,.s-
_

gap Aly, allowing- staff _members more -time.-to study and e :,.
yOte.tO-their :families -- and: -by -increasing theactukamount
earned per hoUr. .Colierage for the hours a -proinoted Staff

= 4

member. is = not working could-.--be:-proyided by parent sub-
stitriteit or volunteers a '_(Se6,belowfcii-,-suggestionit of- alter=
native -5taifing-,_patterris Opt :would: free- mone-Yrfbi :career

developrnenta `See,a1.10 the-_-fir -SerieS.rin

- Career AeVe OPMent-ini-HeadStairt for-suggestions regird=
ing-sour.Ces-. f itur:15%,-)

,

WHOWHO's Hliefp
Start_ staff members, preference is

given tO indiViduals froinlow-irico-ine4amiliesa An ei5seii-
tii1,-part of'cireel development is that people -are not/
screened_ out because theykdo not =have a-high 5C-hpoliliplo-

.
Ma or -a steCifia.Arnount of experience..

The tasks listed beloWtinder each position or rung
I/4 a ladder are meant to suggest how respon§ibility-_,Can be
increased gradually as skills are-lin-Creased. It is not" eint"
suggested itat specific jobs be performed only oirpartitti-

.lar..rungs. Nor is it duggested that particular tasks be-per-.

formed only after " mount of experience.

HOW MUCH TIME

IS SPENT-ON EACil
RUNG?

/This booklet does not recommend specific educa-
tional,/ requirements for-the diEfererit positions or a specific
periOd of time to .3e devoted to a parlicular job on a lackiii;

,
Roughly speaking, Head Start estimates that it will take-any-.
*here froM one-and-a-half to three years, to go through all
four steps On the career ladder, from the entry level trainee
poeition tp the career assistant position. This *Old Mean
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- °V

'3

that a :pe'rson: would Spiiid- six =to hvelye -nionths on each
. -

the- first three- rungs cif_="a .4-1-ter-tinig,(tt Sine e -to =Vt. of -et/Ad-ilia-J.):

ladciet deireiblirtient committees 7c an best -clet
mine those guid Linea tea ie-,edue4tioii-al-
teijttit-etit-entti.-t--o --the - requirement-regarding -time employed=
lie-Heac Stat.

t
,i _ Area -wide -Catesr-_4eirelcipnitiit-cOrninitte-es ott.6-a--.,

-CONS FLUCTINg i 1..reer-lievelopinelit teanis--in-indi-iridtia- centers linkcOope 'ration-
_ _ _

.114--AD:14- ADDERS -with:area -Avide_ cornmittee s}-,iinay-._ de-cix*Iltat: a---tek.taiti-
_

=that-
_ _

.== _ ___------- f--=--

ant-omit- of :,e3jorele"nce,is;iiite rChaugeahle -with-- Eiticit atitoti:...
. - iw-, ,

quiretnentSfrsuch-aiesti-vo--- yeAt 0! --Sxpetience =45-r- 'X nutnber of =

. -College- cte -IOita; -he y -may:also-decide -lo -set =lin -4.--,diftere nt-

,=number of-ruT4gs:itiairrthai;proposeciliere, -Soniefagenties;
: '-' - -:----- % - -- - -_1=' -=-- --= -- ---- .. -:feet:I:hat. az:potation:Of' AO,Sudiate_11:shotild;be iinChideci-- be--_.. _ . ,

tWeen,:the -;Car eer .:-A.6 sibtant . tat SoCiate)--- Ale --fit st'-degre 00'
__,

Ot_ _prole 6 Simi/ poeitiOn., A

.

4.1itmmtloilaalmi
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. *.AITIACHING LADDER.

. .

1. Teathin isistant Traintis (Aide I or 'Teacher` Aide)

4

s.

2. Teiching Asia-Stant . 7,(Aid-e Il.ordreathing
Assistant) t
:(Assistant br,Teatlier

t

;
4.

Seniot TeaClling

Career Astistant Teacher;

Teacher

6. Teather-Trainer
- 7, Supervising Teacher-

t. . =

. tdOcationalliirectpr

ssnciate)-
AisoCiate,nr 'Tead2ef-

(Grqup Teacher Read
Tsacher)

(in.-Head-if:art-agenCiett

serving a:ilea-It 3500
Children:- nort required)

lin---Head-Starltagencien.
serving at:-least 200-

_children)

THE TEACHING ASSISTANT: TRAITS, I'ASKS; AND
TRAINING.,

PERSONAL QIIAL-,
:I-TIES-0i THOSE
WHO TEACH

If "work isloVe made visible," -then teachers and
teaching assistants alie hhOte persOna-Who are meant to
Make their concern for children Visible in their Work.
Warnithe -under stancigng.=and- concern for children are the
qualities most often cited bi-Head Start and edtication spe-
cialists primary personal qiiilifications necessary for
teaching assistants and teachers alike'. In addition, teaching.

..

2

_
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THE-IMPORTANCE
Ok7HAVING:PON7
FIDENGE L-P44-A-

.CHILD

.
.

. ..
.

4 -
..._

.,
4

.
,

assistants a-aboild be easy-gointa fir h.-0ithout being inflek 7..
itlei capable' ofinapiring .Und-. elite rink:a -childas--imagina.--.. . ,....,.-4,..-,..--;_ --,-,- -__ ,.., T ,j,
tion-siMplej and habl e,i Wt he i '-s f yle ; patient; able_able.._
to react-=vrell- under fstress, 4nd==inerabers -.Of the community

...

they iwork,inO. ,..
.

,

.,_= .

The Siritlarity. -of iteadhing Assistant's liackground4
to of Head Stirethildiere.ii especially, irnpoitantbe
'cause orkas Si staiitcse rve as mOdeiS.foir" the. Child r
In additien-, they-iiiterpret=bethJthe center's educatienal
to -.the-dorennuilty atia,theCorrinninity's conterns:tothe cen-
ter. It istalso-in thfse -whare partnfthe

-teaChint-prOceis.believet t' every child- really = -wants to
learnieven,if_thfedesirg, is _not =readily obvious.

N...,:itke re 'Ct and IAA gads- a teacher has for a-01_4d will
; help -influence how well the:child learns and-

Acc ording, Head= Start -gixidlines, everilroui),of
15 children Should have etleast one paid teacher-aide or

4 5

assistant, one volunteer aide, and one teacher. In areas.... _
. .

where "Eneish is not the most common language, either an
. . .

.4 assistant or the teacher in each classrooin must be, fluent
in both the latiguage of the community and English.4 i''' -

TASKS OF TEACH-*
ING ASSISTANTS

,
The ilinost numberless tasks of teaChing_aSsitit-

ants include both detail:84nd a gradually increasing
participation in=instructional duties. Taiiks of assistants
at difierentriAages on the ladder-Should-hot be rigidly pre=
defined, So-that Staff members- can grow in their jobs-at
their own pace, Those tasks Hilted belOik'are simply meant
te &Mon:grate wayit which responsibility can increase
a,s skills are.deielope4-
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a

- -

Tasks performed at -one :level may be ,performed
at- the -riext as.well,,in= addition-to "new- duties. Furthermore,
one pereon-wdulziet necessarily-do alithe taskSiliisted be-
low. "And in small k -ttaShiliitaiks-niay

= the taients, offaides_atiitassistants 'to theii%Iuneti-eicient,
they can bt'atikei what: acid` given a-

.

ti

choice of activities 1 :

The-adtivititii,ot -taiiicti -listed-4r the "_job disctiptithii
att-the,ents- fest-Which staff-mieMbet is are -tiaiiitd-and,on
which_the,y-Ati=eVal*Uedi TheSe job description ate- bleed,
on thetask- analyses_ and are .fully =fit ist-bOok-
let in this =series on- carterii_eVeibpirseni in=iieAd-Start.6

.

--SpeCific=responsibilititOdtlirie d- gat , -With- the-

UnderitandingthAt, As-teachidt assistants grow -it _their
abilities to assume other responsibilities, they can Move
info a new job- categOry,..wherelbUdge'ta_pe'rthit._

. ,. I - ,
Job descriptions can be adapticl te;particula.r situ-

ation& and individual- capabilities. They should include thogi _.-,-.

-areas in which_the-Atiiiittarithas specific responsibility; that
/ ,is, those -duties for which the -aiiiiisitaiSitieaddouritable.;

Many of-the, Sallie tatki-irepfrfciirned-at all leVels of the -*

career ladder., th increasing istofiiency'andundotstaildingv

of the ways_ in which_ ithildten:learn:, GenerallY,7rOsitint tasks
1 .

= .

are hest shared by. all Staff members Working together as-a
tteam and deciding who le responsible for What.

3

S
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TRAINING IF THE

KEY
iliartteachers;'according to other_ studies, .eonttibtita sub
itatitiallytOThe- adhieVetrient!_iif childr in- in their _Classes.
In. order that teaching =assistants tnay bec ine aware of
Ways_IirWhidb chifdren,dali-befhellied"lii,learri,. training

fo- din-on learning: "ii:clisdevelcriiiteiit:patternt,of dhil=
(lien- as- VelLas -ow-Ake:material that-are 10:be
to-use teadlung--materiali--, _Profeisio IsTand inn:Warn
teeni tb-beileatfthin training togethe during plie--4ervide

_
_I

SOMETHING TO oiientatiptio an-4,6# th- kijob7:ASTAVell... A recommendeikval,lif_
_

AIM--FOR- tealn--trainingriii-ite-achers stratOrs,-ana.autiliaries-
is that "th:needic,of_Olildren-bedortie---nitire -iniportint tban-
the heeds. (of the adults )-lot-perscntaLachievement and _-

_ _recognii:idn.8
- _

f

c

7.

S

t

. One finding of-aenatioilwide-study on- auxiliary -per -
sonnel Wit that - training is thel-mOit estehtial factor in-the
effective use -of teaching:aid-es oi-aasist*nta!P These ant.,

,

THE TEACHING ASSISTANT TRAINEE (Aide I or Teacher Aide)
-

,- When a-trainee begins-to-Work in a classroom,' 'stir, .
efforts will ffrst be directed=,--= through- routine tasks =and

ome-visits,-toward-becomingTacqUiintedAvith Children--
_

_ _ ,

the class t-frand -With-their paren'ts.-__Se wi l;give: each gild
theOcind of support that Create* a trusting relattonshlp:be-
tvieen the =child _and the adidt;- v411- encourage --the

Child ttitiy_ne* things andicperieribe learning in -new ways.-
The trainee inigbt-arnong- other "things:

greet children by nwme upon arrival
e sport= child ten
operatini-duplicatin and audiovisual equipment
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01 - atSist -in reiitiiiii-diitiel.;Sii.dh- as arranging the
: i'-, -

ClasSr?omi supervising, snacks and meals.,
preparYng , teadhing- :Mater ials-,,,and- other

---hbusehold-tasks which support the
.learning experiences just -as instructional'
-tasks dci *-

a a e

assist .inlioup-:Activity-*der the.Supei:viairori'
. . =

Of:4 -teadliet; assistaWteachert or- ,senior assistant
WelikindiVidnally with children who need-
speCial.attention,
aCt otitigtories' with children
lead .children in.rgamelland songs
sopetviSe:transition --froinzOoe activity to -
anotlier 1
reinforce color , nOinber, nature; and -other 4

concepts already taught to thiadr
partiCipate:in meetings of the classroorn

. . -
eaelfing teani

attend in=tierVide workshops and intividual or-

. ,

group conferences -each week
!participate sessions' concerning the:dontent

and career c evelopmerit

If the trainees- enjoy their wbrk, they Willprobably_
want to continue as teadhing-asSittatits., Qtiestitnis con-/ . .cerning the rapport hetween assistants kid- other members.._ ;
of the teaching team dould'be discuaselvillra career de=
VelOpthent_coordinator. Changes in ',duties Might be :nig- ./'llested. Tasks might best be 'divided, according' to the skkllst.

/ ekpectations, and altitudes of 411'rrienThers:of the!teadhin&
team, inorder-that effetivewOrking refatiOnships may
be established. Exchanges_ 'of teachers 'might also be tried

.4

4

4-

1

_ .



-147

41-

A
. ).

n an effort to find thebeit-working rel4tionshipa Staff.rnern-.
ikiWOU1'4, ,h-owever, keep-in-mind-di* difficulty the chit=

- / 4,dren might have in-relating to-a neW.adulf in the ciaiSroiSin,..-

If a trainee seems,- tO\preter working: with children
for Short periods trarigfei to the CoMMiinit;y
servides_rung,doUld be =dOrisidereS1-.= °When`being placed on a
rung of anOthe: ladder,a Stafi'ineMberi*PreVionCeXperi-,
ente antr -time -in .ffead-Start should be= taken into additi.tirita.

. .

As a rheanS=.ofsbecorning acquainted with the entire.

11
Head Start program, trainees and assistants can spend spe=-

*C.1.a.1 dayS assisting each- Of the .other staff znernbers,of:the

community, administrative, -ancrhealth services oh their jobs.
,

THE TEACHING ASSISTANT. (Aile II or Teacher -Assfstant
k .1

.

Benefiting-from the experience as a trainee, teach-
ing

--v- .

assistantS take on soiree _independent_ responsibilities, II' f..

exercise their own initiative, and Make certain decisions.
-2In addition to assuming some or all bf.the trainee (or-aide I)

greiRonSibilitie,s, they thiglAt
'

teach arts, craftS, songs, gaineS
help deVelop the social-, learning,--and physical
skills of children during freerplarpetiods,.
and take responsibility for the class at
these times,

..e

kelp parents to understand-thezgoals and
methods -Of the clasSr6Oni program
listen to parents and interpret parental
concerns to the teaCher.

Y., 4
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e .
- siiperviSe the Classroom for brief periods. .

wheicltrie teieher is called away
help to plan and-SuperViie field .tripS
.talte-kttendant e-and-repOo.
the teacher ' -

15=1'
observe the_70.iry health cOndilion of-Children
assist in routine-duties ..
Work. with a selliov.aisiStant o as sistant
teacher in- conducting the CLIP-sroomi_ under the.-
guidance of a teacher - trainer
pa-rticipate-in_ClaSsioom Or teaching

do.

team ineetingp'
attend iii,,sierviZe works o ,,and individual

r-

di. group conferen.ceS each week
participate in sessions concerning content-
at iri-service training and carve -developthent

THE SENIOR TEACIIINd ASSISTANT .(AsisiStantor
J= Teacher- Associate) -

fienior assistants can Work closely with the - teacher
in planning the -daily, activities, analyzing'pr Ale , and
assisting iri the training 'of new .staff members. - They

,might also:

take charge of a small groUp engaged in a
special activity
'help children to fearti to express *anger and
pettle argtirneiits without fighting S"'

-7 help create in Children a-positive 'attitude
toward entering school
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take charge of a sibling room, with the
assistance of parentS .
Stilattittite for ;group teacher-when necessary
'Conduct OlaSi7With -a-senior assistant or

4 .

teaching assistant, :under the' guidane of a
teacher-trainer

--= assist -in routine dutieS

THE CAREER ASSISTANT TEACHER (Associate or
Teacher-Intern)

Teachiniaseistants would select teaching techniques,
take Charge althe classrootn-as needed, and train Other staff
members. :In addition, teaching assistants Might:

- -

- -

.

assist in !developing and implementing
routines in classroom
assist in long-range classrooM and/or

_curriculum planning
design instructional Material
prepare_bulletins,disp,..16, and xhibits
assist the _parentiethicatiori prog ram in-infant
and child development
assist with te her Substitute training
program for olunteers'
assist in routine duties

,carry, out all duties of a teacher under the
supervision-of a teacher
substitute for group teacher
conduct classroom with an assistant-,teacher,
senior assistarrk or teaching assistant, under
guidahce of a group teacher or teacher-trainer



O

participate in in- service training and individual
,- and group conferences on, career development

, -

THE TEACHER (Group Teacher-)

--ACcor dihg_to,Head:.Start giiidelinegvteachers.,
ideally should -have a B.A. in early thildhood.ediit.ition and

.experience as a feather, children's nurse, or 8664 case
'worker; As the "Manual of policies and-InstruttionS"
states, this "does not mean, -however, that -off certified or
formally trained persOnt should be COnSidered.'.Sinte a
Mile figure is Missing in many poverty households, man
With liznited training =may be:more desirable than a Woman-

.

having all therequisite edutation. Similarly, a non-cer-
tified bilingual teacher is ObViciUsly preferable to a certified
teacher who cannot communicate_ With the children- enrolled
in the center." 9

A groupc teacher in centers .where there is a career
development program under way would:

-- design and plan the classroom program- and
daily schedule with assistants

AID

provide training in various teaching methods
help to develop the teaching and leadership
ability of aides or assistants through regular
training sessions and individual conferences
coordinate parent conferences, home visits
with parents, classroom iiarent meetings,
etc., during Which parents can dieicudd the

.

problems and.progress Of their children and
how they might assist in-the child's-learning,
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, .

work with the othe'r teaching staff members
and the career development coordinator in,
planning the in-service training program. . , ,
tap aLl.-poSsible rebources in_terins cif:pert

\
sonnel and materialS .

,
leAd,a daily team teaching meeting,- during

,which the day'S;experience is reViewed_and'
the next iwynt,Otograin is planned-

In. additiOn fothede activities, the teacher would'
.be responsible for: 1

analyzing the learning and emotional- needs
of children

: evaluating the children!_s progress..
selecting, with a.stistants, the materials to
be `taught_

presenting subject matter to the class
seeing that c'hild`ren get attention frarn physi-

,cian; dentist, social worker, psychologist, or
speech therapist, according to their needs

THE- TEACHER - TRAINER

If the group teachers do their. jobs' effectivily, they
will find that their role in the Head Start Program will take
on new- dimensions involving new responsibilities, Oppor-
tunities, and challenges. As the teaching assistants in a
center gain in proficiency, training, and experience, the
activity.of,two or three-classrooms can be siipervised by a
group teacher who would then becoine a teacher-trainer.

ti
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.Thik Staff enefnber'Wo'uld-aesitistss needed in the! daily pro-
gram and act as a*trainer, coordinator, and Superviior of

I_the edudational program and its supplernentaryprOgraniS.
c,

_

. . 'If there is appropriate' n-Service Or other, training
.... TRAINING , opportunity available to gronplea.dhere,jhen teaching skills

FOR .PROFES= dan:be adapted to the tasks of training adults, serving as a-
t SIONALS TOO, resource on child deveiopinent,*and-a.'dting.iS4n adVoCate of-

career development. And-inOases-where a teldhertia,iner. . .

hae-a master's degree, it !tight- be -possible for,-a center to
get a near7by ebIlege to grant-credit to the-tri who_ho_L

!participate -.in in--P.Servide workihopSkiven by the - training--
'teacher,-particularly When-one area or Silbjet is covered
over a number of Meetings.

F"

A uniVersityin-the---MidWest gives One hour of
POSSIBLE it each for an in- service workehop.in literatare-for pre-1-CREDIT FOR IN- ,schaol children and for a workshop in social services, whidh

SERVICE TRAINING, are dondudted for Head Start staff Members from a number
of centers.- Sixteen hourS Of class or work:416p time are re-

...quired for one .college credit from this university, which,
runs onS, two - semester schedule. In thiS case, two Head'
Start Regional Training Officers conduct tiie training work-

.

Ishops, rather than a Head Start teadher=trainer, (See the
first booklet in this series on career development in Head
Start for a discusSion and description of training and educa,-.
tional opportunities for HeadStart staff merhbers.) /*

/
When a group teacher becomes A teacher-trainer,

he would cover with the teaching assistants' claise&tat
10were previously condudted by two or three regular teachers.,
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And in- assuming- supervisory responsibilities,,the,training
teacher either frees the_edridatiOnaLdireCtori to cover a,
greater number-of centers, or Shares the duties of .the-

-Ucationar direttoe,With-a-neW-dareerilt-stitaff.niethber-WhO
hiS-hack some elerital-experience_and:had demonstrated an
ability to'take charge of d ri laSkii. As.-these-new
,staffingisatterns-deirelope,budgets can -be riOrgari1zed,and
money Cap. thushe-freed-to- support career -develOprrienti

A

The developrrientof the-Skills ida_training:teacher
can also Iead-to opportUnities,o tside Head Start. -Head
Start leather in-the Midwest_ ha bedbrrie a part ',dine ,C011ege

instructor in a program for pa aprofesisionaks at a nearby
University.=-At the same tithe, she,dentinUes to work_-part-.
time in her Head Start- center. -Another- Head -Start teacher
set up and became the director of aday' care center, where

she was able to introduce-methOds and objectives developed
in Head Start.

. As a result of the 196Z and 1967 aniendmenti to
the Social Security Act, increased federal money is aVail-. _
able to states for the establishthent of day -care centers for
the children of low-income families. Often' ndivicluals or
local groups can initiate the establishment of these centers.
And even in areas where there are day care.center's, many
more are necessary to meet preSent needs. Opportunities
for profes.sionals as well ai.for paraprofessionals art
clearly increasing as career development, new careers,
and educational and social service programs are being ex-
panded: Jobs are there to be done; what is needed are per-
tonnel trained in both traditional and nontraditional ways to
fill them and to work for the expansion of thesewjobs.
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TEAC LADDER SUPPORTS,

Team Meetingis

When r14.vo:_or- three -- adults Work-together in a class,-.
room, theY'need.tO plawtheir UctiVltiet _befOreharidi-_11- the
beet _use It to !be. Made Of_theie;tinie -children: TiMe
for team -nItitingt should scheduled, each Lit order- to
gp over the day's.experiencecand',.plaii.-at- group the -next
day's ,activities.

L,As..part-Of a nationwide - study, -an evaluation of-1n=
service, training_ was. Made whichlaide s and: teachers in.,
One_school were allied-to:give-Aheli-opinions Of-team- meet --

.

ingt, including -:ways in-WhiCh-:the -meetings:Proved to. be
.-_-

helpful. The participants -in the study felt that amotig- other
things-, team meetings served-tot

-- clear the air and point out problems
-give _participants an opportunity to. learn
how to Plan
clarifY roles

--. help staff members understand each other
- encourage self-confidence and-leadership

They alsofelt that temlneetings provided an opportUnity
to learn teaching techniques, to discust problems Object-
ively, and-to become More aware of learning patterns."

- Another study indicated ,a need for auxiliary per-
sonnel to be able to relate to one individual, other than the
supervisor, who serves as a guide and a focal point in the
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4
auxiliaries"developinent. Career development CoordinaL
tors in Head Start.could fill this role.l2

,SuppleMetitary Programs

Insboth largeand small Head-Start-centers, pro,.
grams=have beeii iiitrodiited.,Aidh:_cOntribUte simultaneously
to the -develagnient- Of the children, the career -development!

. of Staff -and the educational- program for parents:
They include:

e

A training-program or parents-to- &dome
classrooirl_ Substitutes=r-

A sibling room for sisters and brothers of611IIMMIMI
Head Start children

3. A parent_ training- program in child care. and
the developmentof learning tools of children
three months to Head-Start age:

The training program for Parents to become class -
PARENTS TRAINED, room substitutes extends career development opportunities
AS CLASSROOM' into the .community. It also prepares torninunityoniernbers
SUBSTITUTES to assist in ClastrOorns under the =supervision of a staff

member while other stafeniembers participate in iivraervice,
high school, for college training. ImadditiOn, in the
rooms there are always the same .persons-whom the child -
ren get to know. and who are familiar with the program.
One program consists- Of six two -hour sessions condutted
over a/Wit:id of three weeks, including 12 hours Or more
of practice teaching, and at least- one Individual conference
with each participant, after praCtice teaching has, begun.
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,

Parents .are paidlor-thiir-work-as substitutes -on an hourly
-Accurate_:records-are'kept.a the-number of- hours

they train -and Work-so-thatthey-,Ortheir-referenceemay
---lrefer-tOthia.tnf-orn14-tron--wlien,-thepirents apply fOr jObs.

Thiejpriatiae can--be--:etitendeifto- paidiand-volunteet
.

attlitities =otcom members:embers-.i

-The secOncr_rprogramothe-s hng room, allows .par,,
ASSISTANTS-IN -,, -ents,-while attending! their_ -Center =bra dhildr
gIB LANG -ROOMS -who--a're=nbt-yet enrolled=*--Head-Start to-a, Sibling-robin-in

thecenter. 'In one_t_ifbatt-tenter,---the.--play of the :Children in-
the -sibling_ rooin:Wguided by-a -I'lead-teadhers" This staff
member -is= aitaiste&W-_the Parents of these- children, *ho'

_
contribute one hour ,Oftheir time "for- eVery_fifiiik-hours _a
child Of-theirs..iaiin-the=-sibling room. Parents-are -trained'
by the leadteacher*hire they assist- in-the room, and the
leSd--teadhe r -has -the opportunity-to work with attd. train adults.

The -lead- teacher of this- ail:Ail-4/f oom began work,
... CAN MAKE ling as a teacher aide in the ,center three -and -a -half years

UP ANOTHER' . ago, when oneof her five chtldren was enrolled In Hei-d
= ,

RUNG ON THE Start. After two years, She became a 'teacher assistant.
. .

TEACHING Several months later, when the.teacher in the sibling room
LADDER resigned, thiS assistant was ready to-moVe ,,into that position

atra "lead teaeker," 'earning $111:06 a week. Her training'
at present include a five-week lea ership training program,
intensive in-service training, work' kperience, and life
experience.

The third program focuses on child care. It can be
conducted by auxiliary staff members and parents Who are

6 initially guided by a teacher br director. In addition to gen-
.,
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PARENT TRAINING eral,principles of child-dare, the- yrograrn teaches parents
IN CHILD DEVEL hoW the/ir-can;stiMulate the verbal;_ visual, and hearing:1-

three-months_ .

OPMENT senses/1a children MthrOugh two yeari of ate.
This tiudogi aid reading to children.
chbo ing-plarthingsiTionOli-air-MObi/es-and--rniniit t_ oye-,f:ind

doiri exercises, that ;provide physical anchSOCial-
.tionifoichildien.;-1...eaining these exertisea-deVeldps.f*arn-
ingVabillitieis in childieirinit prepares- then*. to''beriefit more

oin =eXperientei,"iir:_itead-2-Stairt-and ofir_instinClitin
in the --./Vniimber'of-studiee havetindiCated
that atimulationcinring-tbis,period Mikes a crucial

the-later development learning ability
an =d perfarniance*

Teaching Oppotturiities Otiteidellead Start

is

Today,=certification lawi-are gradually being,mod-
ified in a number _c:/),t. cities and ,states-in a. way which retog-

,
nixes expeftence is an alternative qualification to college

-
credit. Career development committees should keep ,

formed of changes whicli'mein More career opportiniitiei
for Head,Start staff nieinberi. Possibilities for employment
as child care or teaching aides (or whatever the title may be)
can be explored in the following Areas:

.

'day care centers (run by the city'', the state,
private Social service, agencies, industries,
or colleges) that have training programs for
low-income mothers
public and independei4 schools
social service agencies and hospitals that

1
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have facilities to .care for children while \
parents are occupied

, Positions -,in-the, indiude-4 widey-va.
_ _

PUBLIC SCHOOL * riety of duties _and extenaiVe contaCt-withAdulta is Well 'as-
POSITIONS'FOR -older childieti. Head-Start staff members who express in-

.

-NEW' PROFES- terest in-older childre4:should be aware-Of -the types of-06-
SIONALS sitions that exist in-their lOCality. In'IsieW 'York-State-alp-n.6,

- _ . _

extidditigiNeWr'YOrk_City.;!101---,typea -of7,pp.rapi:OfessiOilal-:po,
. . . . _ _ --

SitiOnairi ath-Oblt_haVebeeni-identified. The 'Most,common
are (1).-room aides,_:(4)AunchrObiti_aideSiz_(3)-_libraty _aides:,

(4) -teachtng,aides, (5) plafgrOund:a.ides-,(6)--monitOrial
aides, (7):aiidiovisual iides,(8)-health-serVice aides, and :.

14(9)-remediaLaides. The number -of'-typeti of-aideri_in--a47

individual school--teysteriyi usually- -more limited: A listing..,
--ofatikiliity pOeitiOnS and,t it salaries irr'tvio major Cities
will give some iiidicat*of-therange of school positions- it

.

a single scliool district.

San Francisco Salaries:

Stlideht Aide '-- $1.40 per hour
School = Children's Monitor 2.-16, per hour
School Aide I 2.31 per hour
School Aide.1.1 2.55 per hbi!!
SChoOl Aide III 638.00' per month
SChool Community Relations Asst. 52.47-638 per moist
School Laboratory Attendant 1.68 per hOur

. School LaboratoryAtsistant 500-607 per month
School Patrol Aide 670-813 per knonth
Campus Control Aide I, II 525-775 k per month
Engliith Reader 3.03 . per hour
City College Reader ' 3.03-

. .
per houi.

1

t=-
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New= York -City
Hourly
Rates:

YearlyRates
proposed by United
Federation of
,Teachers in Yr C

Family-Worker: $1.75
Family AsSiatiit I, II 2.25-2.50 7,000-7,800
SC Aide 1.75- .00
StUdetit Aide I, _II, 1.50-2.00
Ttather Aide 1.75 6,590=7,00
Edudationak-A0aiitant 2./-5-2.50 7,000=8006
EdUcationar,ASsociate
Parent Program ASSiStant

3.25
-3.50'.

'8,3004,860
8,200 -8,500 a

Auxiliary -Traine'r 3.50 8,500-8,80

Pubdie:Schoola, An -cooperation with the Federal
I -

Career Opportunities Prograiri, are developing a variety.of
career ladders. '.Below are -two charts of the positions, ed-
ucatiOnal recitiiremerits, and salaries in a career Opportull-
Wei; proposal prepared by a school-in California." The
five.-fields of Work are deisigned to permit Mobility from
one field to ahother. Diagonal transfer is achieved in this way.

TABLE

Sob Title
Field ,:.

of work,

TEACHER
AIDE

ci 0 - 30*

INSTRUC.
-AIDE./

-31 60*

INSTRUC.
AIDE 4

61 - 90-41

INSTRUC.
AIDE III
91 - 120*

INTERN
A.B.' leas
credential
w---w---"---

,

Teacher
Counseloi
Social Worker
Librarian "

.Preschool

TA

TA

TA

TA

TA

I ----,_

I
I
I
I

.
II

, II.
II

II

II

.III

III
III
III

*College Credits
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TABLE II

Experience TEA_ CHiR AIDE
(in years) 0 30*

INSTR. AIDE"-'1
-31 ;,'--= 6011.

INSTR. AIDE 11--
--__ 6r - 90*

INSTR. A. III
91 -- 1204.g

INTERN

'42
.(1, _

.....,
1::-?,
:/-;
g- U '
_c_36--_,, -,

,:._:,.._
_.,,,,-:. .,......
:v1-

-1---- Iiii,-jrr.-, $2;24
2nct Yx 42:351

-1-St-,y-r4L-50
. 2nd )4_42:72_1

EI:st-yr-42286
,,2n-d:Yr"43.01-

-.181- Oats'
2nd' yr 43-.3 t

. 3_- 4 3rd-yr42.59-
46.7:p.:$2.72:.,_

3rd-Yr42.86_
-: 4th:_yras3:01

'3rd yr.43.16
:,4t.12_yr7$3,,31-

314yr-43.48
*h_yr-W65

5 - 6
;----,_,6th=_yk--s_3.ot_--,:,u6Lcyr-2.____,.=$1:65.-=_6tt--r

7 - 8,
1

. -
51siryt_42.86 '. '_5th

16

7th yi-434 6_ - , 7th?-1r- 43:48
8th--yr-$3".31 8th. yr-$3.65-'

_ _--z A _ .

,y:$3 348"'

--7th -yr-$3.83
8th- yr-$3.93.

5th yi..43.83
i ..-: 0 ; 9 3

-7th- -yr 44103
8th yr ;$4.11

*Col%ge-credits

*4 In the upper grades. the duties of a teacher aide or
assistant will differ from the duties of Head Start staff mem-
"hers. Career development coordinitors 'Should know the
tAsksinvolVediA,poSition's outside Head Start. that might be
of intereit.to H4d Start staff iiiiernbets. 1341qw are liated
some of the duties of teacher tides or assistants.in'public
schools.

c

Some Instructional Tasks in Public Schools

kieiping to'check hoMework-
helping-students to learn-how to ldok up
information .

taking charge of small groups for
drilling purpoJes
talking and listening to students
Who are upset
encouraging individual students to continue
working _
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helping students-settle arguments- without
fighting; Intervening When students,"start-
fighting
intereStiiig i'ettless Stiidenttin an activity,
'clarifying teaChers aiisignmelitt for
individuail students
explaining school kulei s_ tUdente

4 I

tional_ Taskii-iii:Public Se boor-5k_

keeping=health and- attendance records_
supervising halli.vlys, study halls, playgrounds,
lundhrooms scliool-bUties field trips, etc.- '-

typing and duplicating materials
tollediing Money frOm students; keeping:.
reCOrds..and makiiitgreportil on4noneV"--colieeted-

filiniandcatalOgizig material"; and reports
checking = and Ordering Supplies
correcting Objective_ tests
returning daily work. and tests to stpdents_

'Straightening the-.classroom each dty

Teaching -aides in public schobls often perform a
Variety of school community activities, such as making
visits, reporting pioblenis to the counselor, helping to
ganize parent Meetings, etc.

In localities where auxiliary personnel have not
INTRODUCING been introduced into the public schools, oi"where they are 4

TEACHING AUX- in the schools on a limited basis, career development tom
IlAARIES INTO THE - -mit'tees might consider partitipating'lififfOrtsto insti,tute-
PUf LIC§CHOOLS programs for auxiliary perilorinel.whicti include the basil

. .. . .
components pi a career .

developnient plan. Recommends -.

. 4

r
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tions derived from a nationwide study for the establishment
of- auxiliary programs in,publid schools are listed in the
booklet "New.Partners in the Ameridan School; A St -tidy of
Auxilia-ey personnel in Education," by Garda Bowman,
and Gordon. 3. Klopf.

In order to find-out where teaching auxiliaries
might be employed in indepencient storefront or community
schools, career development coordinators could contact the
local branch of the Urban League, local chapters of profes-
sional organization's, and other community organizations.
Coordinators could also-Write the New Schools.Exchange,16

which compiles and distributes a continually revised direc-
tory of innovative'schools:throughout the United States.

Once an auxiliary has obtained 60 college credits,
he or she could apply to public schools or cooperating col-
leges which participate in the Federal Teacher Corps pro-

,.

gram. This program provides for the employment of aux=-
iliaries in schools located in low-income neighborh (ids and
for continued college-Study for these auxiliaries.*.

*Teacher Corps programs for undergraduates will be con-
--ducted in 1970 by the following educational institutions:

Alaska State Schools, Anchorage; Albany State College, Ga.;
U. of North Dakota; U. of Uregon; Puerto Rico State Dept. of
Education; and Black Hills State College, S. Dakota. Gradu-
ate programs will be conducted by San Francisco State Col-
legerCalif.; U. of Southern Californi:. U. of Del..7ware; Pub
lic Schools of-the District of Columbi.--,, U. of Florida; Drake
University, Iowa; U; of Kentucky; Western Kentucky U.; South-
ern U., La.; Oakland U., Mich.; Jackson State College, Miss.;,
Eastern- Montana, College; New Mexico State University; Buf-

. falo State University College, N.Y.; Prairie View A & M
. College,,Texas; Texas Southern U.; U. of Texas; U. of Ver-

mont; and Pacific Lutheran U., Wash.

(
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At-the University of Niinnesota, an innovative prO-
gram caters opportunities to \paraprofessionals in teac .ing
that :ould be introduced in other universities. The program
draws on the resources of,paraprof .-.ionals as "cultural
educational specialists" who work wit., university professors
as co-teachers of a course in urban affairS for all incoming
freshmen.,. The specialists, who .are about 30 in number,
also study at the University.
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Going Up The Teaching Ladder: Some Examples

An Assistant Teacher Who Began As A Cook

When Mary O'Neal* and:\her family left Alabama
for Milwaukee an 1963, She alSo left a six-day, thirty-
dollar-a-week bench helper's job in a bakery. For the
next two years she worked as a housekeeper in .a hospital,
-earning little more than at fhe bakery. When Head Start
opened ..its doors in 1965, Mrs. O'Neal got a job as a cook/
housekeeper. As the mother of six young children, cook-
ing and cleaning were second nature to her; as a woman
without a high school diploma, it seemed as -though houset.
keeping was the one source of income she could depend
upon. It didn't take long for Mrs.- O'Neal to see that she
would like to spend all her time at the center working
with the children in the classroom.

.Puring the first two years, there were no open-,
ings for a teacher aide. Mrs. O'Neal Continued as cook
and housekeeper for the center. However, the director
recognized her "ability to relate to children. Whenever
one of the teaching staff was absent, the "director was
happy that Mary O'Neal could serve as a substitute teacher
aide. Then, in 1967, the University of Wisconsin at Mil-
waukee conducted two courses in child development in
which Mrs. O'Neal enrolled. She was-given a certifi-
cate upon her completion of the courses, but was not
granted any credit.

f

* Mary O'Neal is the actual name of the person described-
here. She requested that her real name, rather than an
initial or a pseudonym, be used in this .example.



-32-

4.
/.Eartrin 1968, a teaching aide position opened

up at her cei<ter, which Mrs. O'Neal filled. At the .same
time, SheAlegai to attend classes in the newly developed
Head-St'art supplementary training cbmptonent of career
develOpment offered through the University of Milwaukee.
After:completing three courses, she began a fourth, in

-
A

Mrs. O'Near found it diffictilt to Maintain her
hornelife while attending the supplementary training
courses late in the afternoon. Therefore, she discon-
tinued supplementary training and enrolled in a G.E.D.
course which was held in the evenings. For the follow-
ing seven months she attended claste's'four nights per

1-week, preparing for her high school equivalency diploma.
During the su.nmer, she also substituted for a teacher
in her Head Start center. In August 1969, Mrs. O'Neal
completed her G.E.D and found that the pressures at
home had lessened enough to permit her to return to,
the supplementary training classes.

In the fall of 1969, Mrs..O'Neal was put in charge
of 'a classroom. She was hired as an assistant teacher.
Since she was no longer substituting as a teacher, her sal-,

Cary was reduced because .her center's budget, like most
Head Start.buagets, was tight, and had not been designed
to accommodate staff.increases. Mrs. O'Neal was put in
charge of a classroom, and with the assistance of a teacher
aide she now plans and directs the program for the children.
She,consults the education supervisor and a degreed teacher
when necessary. Her center has regular in-service training,
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and Mrs. O'Neal has gained considerable know-how from
these sessions as well as suppori and assistance from the
supervisor and the teachers she has worked with during
the past five years.

Since she started Head Start supplementary train-
ing, Mrs. O'Neal has comPleted 24 credits toward her A.A.
degree. She hopes ultimately to have her B.A. in Early
Childhood Education.'

Mr. O'Neal is active not only in working for her
owntc\areer .development, but iris supporting the overall Head
Start career development program as well. A year ago,she
was elected-,thairman.of the Head Start career develoP-inent
committee for the city of Milwaiikee-. She feels that the
background she gained from- an eight-week Head Start lead-
ership training course has greatly helped her to serve in
this capacity. She also believes that the Milwaukee career
development program'was aided immeasurably by a three-,

day training program of the NeW Careers Training Labora-
tory of New York University, particularly in relation to
task analysis, what it is, And how to do it. She states,
"There have been some great changes in our program since
they met with us."

Seven years ago, Mary O'Neal scrubbed pots and
pans in Birmingham.' Now she has a' key role in an impor-
tant movement to improve the career opportunities of many
People in Milwaukee.
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A Father is Preparing For His Future

Mr. S is a 39-year::old Sioux Indian who lives ona reservation ihe Northern Great Plains. AfteP hiS dis-charge from the Army in 1.954/, he _married and began toraise his family. For the next ten year she attempted un-successfully to develop a cattle ranch on his'family'S land.EventUally he'found work in seasonal construction. Heheld a supervisory position with one of the Companies, butit left the reservation and he was unable to move with it.

Head Start beVan a program on his reservation
in 1965, and he enrolled two of his children.in the program.He did volunteer work at his center and was asked to bethe part-time bus driver.. He held this job for four monthsuntil a full time position as, custodian -bus driver becameavailable. He held that position for three-and-a-half years.Because his center was small, he had` considerable dailycontact with the children in the classroom, kitchen, andplayground, and on his bus runs. He expressed his inter-est in working'as a teacher aide, but there was only oneslot for this position and it was filled.

In the fall of 1969, he and the teacher aide askedto be allowed to exchange. positions, and`this met with ap-proval within the program. As a teacher aide, Mr. S wasable to do a job in which he had a strong interest.

Mr. S had quit school in the ninth grade. He beganto participate in hisHead Start program's supplementarytraining while he studied, with the help of the center's
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teacher, for the G.E.D. He had been out of school for 20
years at this time, but was able topaas three sections of
the high school- equivalency examination. At the university_
which conducted Head Start `supplementary training, -he coin=
pleted Several courses, for which he will get credit once he
has completed the G.E.D. He is enrolled in an ASiociate of
'Arts program, majOrhig in early childhood edutation.

During his° first few months,aa an aide, Mr. S.
worked closely with the Head Start center teacher and was
also advisedby a university professor of early childhood
education. His center conducts regular in-service training,
which has helped him considerably in developing- his ClaSs-
rootn skills.

Mr. S has observ,ed changes going on within him-
self since he has become a teacher aide. He commented,
"Once I never did like to talk -in front of a lot of people.
I was afraid to make a mistake, but in our activities like
workshops, I get out there now and do it." He was/recentry
elected to the ParentslComthittee'of.the reservation's
Follow. through Program.

He believes thaa degree earned through supple-
mentary training 'will allow him a secure future either on
or off the reservation. He has just recently completed his
G.E.D. He has explained to his children that he is going to
school to help himself as well as them in the future. He stated,
."If I can move:up, then maybe someone else can try this ca-

,
reer 'development-. Someone else can come and take over my
job. I have high hopes for an Associate of Arts degree, but
I've got to learn a lot first. It takes timeeverything you
doit takes time."
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From. Public SChool Teacher to Maid to University Faculty \
Mernber

MA-S.-A was the tenth child_of a,farni family living
in the South.. They were a close family and. worked together
on their 50 acres of land. Her parents wanted their children
"to' go-to achool,,tO learn how to be good citizen-S4 to develop
thefarni and "make ,sotnething of themselves.'" With.thiS
background, she grew up with a- sense of pride in hex; heritage.

_ -.
When Mrs. A went away--to college in Tennessee,

she worked for a faculty family as a "foster daughter." She
worked her way through. college by helping the fa-Mily with

f household chdres. She was awarded a B.S. degree in home
economics education in 1954,

She returned to her home townthe first student
in that community, to have completed four years of college
and began teaching home economics. in the high school.' In
addition to her classroom activities, she established adult
classes for her students! parents. She also assisted en=
tire families with their personal projects conducted at the
high school. She was married a year later and continued'
to teach until she and her husband moved North in 1956.
A year latex, their first child was born.

The next several years were difficult ones for
Mrs. A. She discovered that she could not find work as a
home economics teacher. When she applied for jobs, she
was told, "There are no positions open," or "You need eight
more hours of student teaching." So she worked as a cook
at a sorority house, a maid in a private.ho'me', a housekeeper
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in hosPital wards, a ward clerk, and a waitress in private
homes. It was necessary to do two-of these jobs at once In-
order to make ends meet.- There Were two children in the
householdat that time. In 1962 her husband died.

In 1964, she was able to work as a teacher aide who
trained teachers to work with the problems of children of
low-incoMe families and their community in a public nursery
school. The:salary,for this job was,$.34,50a week, so She
continued to supplement this income by serving dinner par-.
ties in private homes. At the same time, she worked for the
'local board of education as a part-time teacher in homemaking.

In the fall of 1967, Mrs. A was employed as a full-
time Head Start teacher. She became Part of a team which
developed a. curriculum guide for her city's Head Start pro -'
gram. At this time; she enrolled as a night student at the
state university located in her city.

The following year, she was offered an internship
through the university which allowed her to study as a full:
time student and begin work on a master's program with a
major in educational psychology. As an intern, she taught
Head Start children four days a week. A fifth day was de-,
voted to seminars, laboratory observations,Ilome visits, ,

and parents' meetings. At night she attended the required
`courses and worked on term papers and evaluations.

/
Mrs. A completed her M.A. degree in August 1969.

At that time she was offered a position at the university as
an instructor in its Head Start leadership training program.
She accepted the position, and is now a part-time faculty



member in'the liege of Home Economies, Department of
Family and Child cience. She teaches part -time at the

.university's nurser whith also serves as a laboratory' for
the Head Start leadership training program. In additictn,

`Mrs'. A acts as a resource person lOr parent education and.
serves as a consultant to. Head Start programs.

Thinking back on -the years since she left College
in the South, she stated: '"Gr'itics -have einbarraStied me with
their praise for my forethought,- Satisfactory service, and
willingneSs 'to go the Second mile.' My two children were
my inspiration. I have thoroughly enjoyed the Whole process'
of my development."

A Head Te.acher Who Brought Her Rural Background to The City

Mrs. P was born in the rural South. Her family
was large, and she warmly recalls everything that growing
up in the countryside gave her as a person. Her high goals
for herself, her sense of independence, and her fairminded--

ness, she feels, were largely shaped by her rural background.
She receilted her elementary education in a two-room school-
house where children of all ages were taught by one teacher.
After finishing high school, she went to college at a Southern
state university for two years, Where she studied psychology.'

Seven years ago, at the age of 19, Mrs.? left her
home and moved permanently to a 42* city kn,theEast.
She had spent the two preceding glimmers in that city, and
during the second summer had worked as a volUnteer with
a tutorial, program in one of the black sections of the city.
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Prior to -her arrival in the city, she applied for admissioni
to one of the city colleges and was accepted as a student.
However, many of the tre,ditS'she had already earned were
nottransferable, because she had come from anunaccred-
ited college; She enrolled as a night_ student and got a job
as a coding clerk to support herself. She continued to do
volunteer work with the tutorial program on SattirdayS.

N./

'In September 1964, she.was hired as a Head Start
teaching aide and worked; days while continuing with night
school. The following summer she held two full-tiine jobs,
working as an aide during the day and as the director of a
language arts program in another community center in the
evenings. That fall she returned tonight school; while con-

,
tinuing to work as an aide. During the -early part of 1967,
she began to look for college programs in early childhood
education. Several months later, she was appointed assist-
ant teacher in the'llead Start program of a college in the
city-which specialifed in early childhood education. She
continued to attend night school while she 'worked full; time.

During Mrs. P's second year as an a'ssistant
teacher, the group of children she was assigned to work
with was divided into morning and afternoon sections. The
head teacher asked her to begin to take ovei the planning
and direction of the afternoon program. During that same
year., the teacher became ill and was forced to leave. Mrs.- P
found herself directing, without a substitute for the missing
teacher, both the morning and afternoon sections, consulting
the education director when necessary. No mention was
ever made of replacing the teacher during the remainder of
the year. Near the completion of the second year, she was

Ito



asked to become head,teactier of'the group. She now works
with a young man who is a full-time teacher aide.

. . During the time that she worked as a:Head Start
teacher aide arid-a volunteei in tutorial'programs, MrS. P
had changed her major from psychology to sociology. When.

l. is
.

She was appointed assistant teacher, she was a sociology ma-
jor with a few years; eitperierice in-early-childhood-oriented
programs. BeCause she had- completed approximately 1'00 f
how's toward her degree, She did not..wan

d'

to change her 'ma-
jor early childhooeducation, but she'be n to take courses
which would'ultimately allow heer to-become=s, Certified teacher:
Sire has now completed all the work for her degree. in sociol-
ogy, as well as nine- -hours in teacher certification; In order
to get this certification, she has enrolled in the Master's
program of the college where she is Currently emplo-y)!tkl in
a Head Start program.

i

After years of long days and nights, of spending
too little time with her 'husband and home,Mrs. P has \
reached part of her goal. When she looks back upon her
youth and the time spent in the country schoolhouse, she re-
members that expectations for peOple were high and positive,
as opposed to what she has seen and heard in schools in low-

,
income neighborhoods of the'city where-she lives. She hopes
to be able to influence the lives of the children she teaches
in much the same way she was influenced as a child.

t,
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A, Spanish-Speaking Teacher Who Got Tired of Making\Moccasins

"ICI had to go back to sewing and makirig moccasins
in my-father's boot shop 'like I used to, I would not feel f1.4-
filled." Mrs. B is in her third year with Head Start. She
feels that she .has found. an occupation in which she can make
use of her ability.

Mrs. 13 was born iitithe rural Rio Grande Valley.
About ten years ago, she and her husband -reluctantly left
the valley in search of work. They finally settled in Mown

,

in Texas because one of their, children was seriously ill.
In this town, Mrs. B enrolled one of her children in Head
Stait; she was then hired as a teacher aide. She has come
to have a strong community feeling through the contacts
she makes with the, fa flies at her center. Before coming
to Head Start, she ha cOmpleted high 'school and has held
several jobs which involited contact with children and with
the general public. Moving into a classroom situatiori,Was
not difficult with her background.

While working in Head`Start, Mrs. B has had, how-
.

ever, to overcome enormous personal problems. After she
began work, her young daughter had one of her eyes removed,
Soon after, one of her sons developed a heart condition, and
a second son had an operation to correct a congenital defect.
Currently her husband is out of wr'rk because of an accident
that occurred while he was working afja spray painter for a
construction tikampany.

Despite the presSures created from this series of
troubles, Mrs. B is fully involved with the,children in her

f
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classroom: "I am creative and\i,tery good:With myh4nds. I
try to keep the children busy with'theirn hands and their

.

I seerrNto have a -way of getting .through to children." She. .feelsthat the more you get involved with chil-dren,Ahernore
you want to do for them.. She alsci came to feel,tha, her Fier-.

-..,67thal_problems 'weren't difficult Wh,en she observed,tile baCk-
grounds of*Many of the children and fainilies ,with wham, sh e
worked. She doesn'i, "believe in bringing doMestic problerns'
to work anyway."

During her first year in the program, ,she worked
.$

closely with the- teacher in herr claasroom. Her center pro-
vided"extensiv,. ill-service training; Commenting on this
period, she saysk, "I read a lot of books oh myown and had
many ideas of my own" about teaChing; Her 'teacher was. an
excellent example, to follow and Was always willin&tO'anszWer
her questions, At the tiesinning of Mr's. B's second year, ar
degreed teacher left the program and Mrs. B was inoinoted
to teacher. The area in which shelives does not require cer-
tification for Head Start teachers.- She has also received 'a
significant salary increase. She has fulfilled the res.ponsi-'
bilities of a teacher for nearly two 'years.

Career 'development supplementary training has
, -

been initiated,recently in her area, and she_has completed
a course in educational piychology and another in'chils1,--
growth and development, earning, an A and B, respectively.
She intends to' work toward a degree in early ehildhood
ucation. When she needs advice, she can oontult the Head
Start: education director, as'well as the Head Start director
of hel town. She and her aide spendpart oreach day planning

et :
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the sessions and doing lesson plans a week,--
,.They work as a team, and Mr,s. B hopes to

same kind of assistance she herself got as

in advance.
give her the
a teacher aide.

She does not think she, has undergone any great
changes siace.she.began to work in Head Start, except that
she has gained a greater understanding of her own family
and of how to handle the growth of three active children.
They live on a farm and work as a group when they get
home from school, doing the chores, booking meals, and
often having long discussions after the children have had
a fight. She believes she can give sounde advice to her
children during these discussions because of her exposure
to similar situations with the Head Start children. Fier fam-
ily often comes toiler center to visit, and her husband does
volunteer wortin the classroom 'whenever possible.

Mrs. B is bilingual. She uses both Spanish and
English her classroom. Many of the children and their
parents have recently come from Mexico and do not speak
English. She is attempting to bridge the language barrier
for the children befox'e they enter public school. Children
who hau not mastered English by the time they enter public
school in her area are often described as "retarded" by their
teachers. Mrs. B thinks the children should be proud of
their Spanish language and is teaching them to be proficient
in oath Spanish and English.

fl
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An Asiociate. Teacher Who Always Believed in Herself

When Mrs. L was nine years old her father died,
6

and she and her family Moved to Mexico to live with her
grandparents. Five years later they returned to a rural
area in the Southwest of the United States, where they lived
in a small town. She returned to high school, and during
her last year there she was married. Mrs. L then became
the mother of four children. Her husband was employed
as a construction worker.

When Head Start opened a-center in her community,
Mrs. L enrolled_ her oldest daughter. She was impressed with
what,Head Start was accomplishing, and expressed interest
in joining the staff. She became a teacher aide in r965 at a-
salary of $200.00 a month. She' continued irr that capacity
and completed her G.E.D. during the first year.After. 'four
years her salary was increased by $33.00 per month as a
result of annual raises.

.

In the summer of 1969, Mrs. L.wag sent to a leader-,
,hip development training program at . large university in
her area. She spent eight weeks there, learning a "little bit
of eyerything." On the basis of h&rparticipati - in that pro-
gram and her performance as an aide, she was promoted to a
newly created position of associate teacher. Her salary was
increased substantially with this upward move.

(

Mrs. L has now completed six hours of college credit
through Head Staitt leadership training and si hours' credit:

through the Head Start supplementary training\ program. She
and other staff members of her center have one day a week to



-45-

attend supplementary training classes conducted by a univer-
,

oity at a 'center 40 miles away from their Head Start program.
There, an instructor from Texas Woman's University (an in-

,

stitution 2n0 miles from the center) meets with them and
others from the surrounding area.

Mrs. L's, state does not require certification for
eachers, but leaves that choice up to the local districts.
She feels, however,lhat if fOr some reason it were no longer
poSsible to work for "Head.Start, she would not be able to use
her background in any other school in her town because of
staffing policies in the local public schools.

Because salaries in her community are low, she
feels that a. move lying her entire family would be
worthwhile \end t t she could find work with a bilingual
program within her state. Such a move would mean leaving
her 'relatives and the "area Mrs. L is accustomed,to.

Mrs. L would like to return to school full-time
when her children are/older to earn a degree in early
childhood education. Unfortunately, she has found that
there are too few child development courses available at
the university for a m..-.jor ivy that subject.

Mrs. L has strong feeli\ngs about career develop-
ment and supplementary training "I think that career de-
velopment was the best thing that was ever formed. I think-
it's great and supplementary training was the best thing
that could have happened. But it also seems self-defeating,
because nothing is set up fog people.- I 'now of many people
who have just about got their A.A. degree and they have
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nothing to look forward to. Is it right.to build up people's
hopes like that? She also believes that many professionals
in Head Start feel threatened. "I don't understand this. I
think it is wonderful that as many people-as possible should
be brought_ up from their poverty."

One of the aides froM Mrs. L's center attended a
career development meeting a year ago and upon her return
the staff set up a career ladder for the teachers. To date,
Mrs. L is the only person who has been promoted under this
new system. As an associate teacher, she is responsible for
all the duties that accompany a teacher's position; She is in
complete charge of-her bilingual classroom and'has an aide
working with her. A head teacher is available fox consultation.

Mrs. L has always believed in herself and is confi-
dent she can achieve whatever she wants "if I want it bad enough."

A'Paraprofessional Teacher Who Almost Gave Up

Three years ago, Mrs. W reached a point where she
felt overwhelmed with problems and thoUght, "What's. the
use?" Her husband, a construction worker, was able to work
only seasonally. She worked in a factory. There was one
sickness aftero.nother in herfamily of five children. The
family had gbne bankrupt and lost their home. jobs in their
rural New England area were difficult to find and paid
very little.

During this period, she was appror chid by VISTA
workers who encouraged her to enroll her two youngest
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children in the local Head StartProgram. Ths staff urged
her to come to the center, and she began to work as a volun-
teer in the classrooms. They were suppOrtive in their role,
often telling Mrs. W, "You can do it."

Mrs. W "almost died" when the director asked her
to join the program as a paid teacher aide. She did not be-
lieve she could do the job, but with his encouragement and
the assistance and enthusiasm of the staff, she began. "The
first teacher I worked with was a public school teacher, and
she was a fabulous one. She gave me a lot of responsibilities
which were not the typical ones like cleaning up after the
children. They were real responsibilities. She often said,
' you're doing a fabulous job.,' This builds you up. It helps
your self-confidence."

Before the completion of the last part of her first
year she was asked to fill in as a full-time teacher whenever
one of the teachers was absent. She soon found that she had
the responsibility of a full-time teacher. She did not, however,
get a salary increase for thiS increased responsibility. During
her second year she continued to work as a substituting teacher.
At first she did not say anything. However, one day she got
"fed up'! with the situation. She talked to the director, and said
either she should be paid a salary appiopriate for what she was
doing or another person should be hired. A public school teacher
was hired as a substitute. Mrs. W continued working as an aide
in the center. Problems remained concerning staff responsibil-
ities. Mrs. W again approached the director and said that she
could no longer work there under the circumstances. He then
agreed to pay her the salary of a substitute.
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The following summer Mrs. W was,lhired as a teacher
in the summer Head Start program. In the fall she again worked
as a teacher` aid receiving a subsitute's pay. Half way through
the year,a full time teacher became ill and could no longer con-
tinue with the program. Mrs. W was then hired.as a teacher and
her salary was adjusted accordingly. During that year there was
also a change in directors. Mrs. W continues to express openly
her opinions. She does not feel that her confrontations with the
previous director were a big gamble or that speaking out jeop-
ardized her well- being. She comments that she thought, "I lived
before this fob, and I can live after it. Money is not the most
important thing in your life."'

Supplementary training became available to her
two months ago. She has had in-service training from the
beginning of her work at Head Start, as well as an eight-
week course in Head Start leadership development training.
She has now completed her first course through supplemen-
tary training, and she hopes to become a certified teacher
in early childhood education. There are many obstacles
which must be considered. She comments that being away
from her family for several weeks during the leadership
training course was a real hardship on them and that she
does not "ever want that again." Finding and paying a baby)-
sitter is another problem. Presently her center does not I

have a career development plan. The distance to classes
is great and requires four hours in commuting round - trip.

Despite these handicaps, she is eager to get her
degree. She believes that the best way to make inroads
in her state's public school system is to become trained
in the Head Start philosophy and then, once she gets her
degree, to work in the public schools as a certified teacher.
She is distressed that because of the nature of her rural
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area, "there is no place for a' person to move into." There
are 'many people in the area and too few jobs for them locally.

_Commenting on her experience in Head Start, Mrs. W
says, "I have a lot of confidence now. I think I can lick the
world. I'll probably oe knocked off'my little. pedestal. Before,
I had always been shy. I think people who come from the low-
income braCket have an inferiorityscomplex. I know did.
Now I can take over the running of the center if the director
is out and it doesn't faze me at all. One big result of Head
Start is thatnow the poor people know where they can go
for help."

Other Teachers Came and Went; But Thiq One Remained

Mrs. T, the young mother of a seven-year-old son,
began working as a teacher aide with Head Stirf four years
ago. At that time, she was also enrolled in a-practical
nursing program in her city whiCh provided-fxze-tuition,
books, and 'small stipend for persons living in poverty
areas who had been out of high school ten years or less.
She had taken the job with Head Start because she was the
head of the household and needed 7-8, larger income than the
send provided.

As time went on, she began to feel that because of
her exposure to pre-school children and their classroom sit-
uation she could work effectively with them, and that she
wanted to become a teacher. She was able to change her ma-
jor from practical nursing to early childhood education and
still remain in the first program, which paid her educa-
tional expenses.
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The teacher Mrs. T worked with provided continual
support and encouragement for her during the difficult first
months. Mrs. T found herself questioning many methods
used in the classroom, but she received friendly and thor-
ough explanations from the teacher. Becausethe teacher
was willing to take the time to explain why things were
being done in a certain way, Mrs. T was willing to listen
and withhold judgment until she could see the classrooth in
greater perspective. Gradually, their relationship devel-
oped into a personally warm and a professionally corriple-.
mentary one. Eventually Mrs. T was able to take on con-
siderable responsibility in the classroom without coaching.
In addition to receiving the teacher's support, she was given
advice and encouragement by the education director and felt
free to consult her 'when necessary. Mrs. T has worked with
several teachers since beginning with Head Start. Her skills
have increased with work experience, regular in-service
training, and the college classes she is taking at night. .

Other teachers came and went, but Mrs. T re-
mained. It was her own feeling that many degreed teachers,
stayed with Head Start only long enough to get some experi-
ence. Although she was, still officially a teacher aide, there
was no doubt that she was functioning at a very high level in
the classroom. Because her, center did not have an organized
career development program, there were no intermediate
steps between the entry level and the first professional po-
sitions. However, in the spring of 1969, the Head Start di-
rector and members of the Policy Advisory Committee ap-
proached her with the suggestion that she become the head
teacher in her room. Her center is not under the, jurisdiction

4 of the Board of Education, so a B.A. degree and certification
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are not required in order to teach. She was reluctant to
commit herself to becoming a teacher because she did not
want to be the "one to make the mistake with achild." She
'spent the summer doing "a lot of soul searching," and agreed
to accept the position conditionally: if the director and the
PAC felt they had made a mistake or if she felt she could not
handle the job, a degreed -thcher was to,be found.

That was several months ago. Today she holds 0

the title and position of teacher at her center and is paid
an appropriate salary, despite the fact that she has not com-
pleted her B.A. degree. She has 40 credits toward a degree
and believes, it will bei several years before she graduates
from college. She does not have released time ant'. attends
her classes at night. She finds that working full-time and
having a son and a llOme to care for permits her only time
enough to handle six credits per semester.

Mrs. T did not climb a formal career ladder to
get where she is now; her promotion was based on 'her class-
room and community skills, as evaluated by the PAC and the
Head Start director. She is concerned that, if Head Start
were not refunded, she would not be able to teach in other
schools. This could happen even though she has four years'
teaching experience, unless she completed her degree and be-
came licensed as a certified teacher. She is hopeful that a
well-organized career development program could reduce the
difficulties of reaching her educational and career goals while
working, attending classes, studying, and taking care If
her family.
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The Teaching Assistant and the Development of a Child*

Teaching, assistants-who are members of the same
TEACHING ASSIST- . community as the children in a Head Start center bring to
ANTS the classroom speci'd strengths that contribute to the total .

development of the child. A sense of a community's values
and life style, and a knowledge of the folk traditions (songs,
games, stories, etc.) that are unique to the community not
only enrich the educational aspects of the program but also
reinforce a child's sense of identity. The assistants' aware-
ness of external factors (availability of heat during the
winter, adequate food, employment opportunities, fOr par-

IMMO ents, etc.) which affect a child, provides the context, into
SPECIAL STRENGTHS which all aspects of a center's program fall: These play
TO A PROGRAM. an important part in classroom programs of a center that

ASSISTANTS HELP
A CHILD TO SEE
THAT HE IS
IMPORTANT

effectively relates to the community upon which it depends.

The goal that is common to all the tasks of teach-
ing assistants is to give children security and comfort while
they are in'a center and separated from their homes. Be-;
cause uncertainty is often a constant companion of a small
child, he needs a sense of being cared for that is conveyed
in indirect as weIl as direct ways, such as how the child is
greeted or the manner in. which he is helped in taking off
his boots or finding a lost sock. By gi;ving individual atten-
tion to children, assistants try to communicate to the child-
ren a sense of their own importance and identity. Through
both routine and instructional tasks, assistants teach child-
ren to care rbr themselves, their classmates, and others.

Adults who work with children are also interested ,

in minimizing possible conflicts that can burden a -child.

*The following pages are based primarily on interviews
with Mrs. Blanche Saia, Guidance Coordinator, Bank Street
College Early Childhood and Family Resources Center.
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Certain procedures or attitudes towards learning activities
that are part of a center may not be familiar to or accepted
by parents. The resulting conflict takes place within the
child. Similarly, if an adult in the classroom were to be-
come more important to the child than the parent, conflict
is created in the child, If such a situation is avoided,
teaching assistants are able to help resolve the conflicts
between the hoine and the classroom. They act as a bridge
between school values and home values in a way that is sup-
portive to the parents. Assistants are those staff- menibers
who interpret and explain both the classroom activities to
the parents and the concerns of parents to other staff members.

If a child returns home with tales. of play dough or
other messy materials, a teaching assistant can help the
parents to see the educational value of working with such
materials or of using other teaching techniques the parent
may not be familiar with. When parents gain confidence in
a school or a enter, they will encourage their children to
participate in nd benefit from a center's program and thus
rid the child of feelings of guilt for soiling his hands.

On the other hand, if the parents themselves are
not vocal or active in a Head Start center, assistants-who
talk with the parents-can communicate to other staff mem-
bers what it is that,parents are thinking and feeling. More
important, assistants encourage parents to express them-
selves, to become involved in a parents' program run by
parents, and to exercise their rights as parents by partici-
pating in the general direction of a program through electing
or being elected to the Policy Adiory Group or Committee.
Aides will also help staff members to be -aware of the life
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patterns of the community, which are then taken into ac-
count when suggestions are made or program ideas are
developed.

The assistants' understanding of the goals of a'n
educational program and teaching techniques.' will repend on
their involvement in team meetings and planning, the effect-
tiveness of in:service training programs, and the ability of
the teacher to communicate with the aide. Assistants and
teachers will,find that their working relationship is en-
hanced as they come to talk about classroom procedures in
front of children as well as among themselves. When assist-
ants or teachers decide to change the normal routine or. to
take a child out of the classroom, they can explain this to
each other, in front of the children in a way that expresses
mutual respect between a teacher and an assistant.

If there is not a harmonious working relationship
between adults in the classroom, the child will be aware of
it. He may experience the same sadness a child has when
he sees his parents, both of whom he cares for, fighting
with one another. On the other hand, a child can manipulate .

a discordant relationship among adults in the classroom in
order to get what he wants, and thus aggravate the relation-
ship of the adults. When a child succeeds in further separ-
ating adults who do not get along, the child will suffer be-
cause he too witl experience the conflict going on around him.

The knowledge assistants have of children due to
their own sensibilities and their experiencetin working
with or rearing their own children will enrich a center's
program. This natural understanding of an aide can and

1
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should be expanded by a, systematic study of child develop-
ment. Knowing what to expect and demand from childrert

-
of different ages makes caring for them easier. When and

. twhy do children tend to have temper tantrums? How should'.
a teacher respond to tantrums or other signs of distress?
When is a child usually ready to develop what skills
Courses in child development also provide the framework
in which to place previous understandings and provide

,teachers and as istants with a common vocabulary for an-
dalyzing the need of a child.

Dealing with anger in children is a skill all adults
HOW SHOULD AN in a classroom can develop. In itself, anger does not have
'UPSET CHILD $E to be considered a negative thing. Its expression through
TREATED? words is thought by many to be healthier than burying it

with the threat of punishineat. If a child has a tantrum,
adults can understand this as a symptom of rage and help-
lessness. Solutions that enable the child to develop the
ability to solve problerns.also helF him to develop a, greater
tolerance for frustration. Teachers and aides will also try
to develop the vocabulary of the child so that he becomes
more and more capable of expressing in words his anger,
frustrations, feelings, and thoughts. If words are not avail-
able to children a whole range and variety -of feelings is
lef- unlabeled and therefore undifferentiated.

One way in which to reduce the anxiety in a child
STRUCTURE CAN is tb pr-wide him with`limits, with a structure that defines
HELP A CHILD what he may and may not do. If a child does not perceive

limitations, he cannot learn how to act within a given en-
vironment in o rder to achieve what he wants, be it approval
of an adult or the toy another child is(playing with. In order
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to.define limits, a child will Provoke or test the teacher or
Explanations can be given to a child as to the

reasons for which certain limitations have been mate.
However, if discussions with a child are too frequent or
lengthy., they can increase or even create, rather than re-
lieve, a,. seti's-y.of 'insecurity.

I
Teachers and aides can disduss together their wayse'

of perceiving misbehavior' of a child and the w,ays of handling
it. If their perceptions are different because of cultural
backgrounds, they will each bring to the classroompirticn-

., 1lar strengths and ys of handling children that can be ren-
dered more effective by an understanding of attitudes con- ,

cerning discipline that are different from their own,
""`

'Recognition of special abilitis and achievement in
adults as well as in :children encottrags the eliPansiob of
individual development and the success\of group projects.,
Personal styles will vary. And children themselves differ,'each one from the other, and need therefore to be approached
in a number of different ways. They also change from day.
to day as they respond to conditions at home,-a new dis-
covery, name-calling in the playground, the general class-

,
room atmosphere, and other influences.

In giving support and inspiring a child's irnagjna-
.

tion and sense of wonder, a delicate balance of firmness and
affection will come into play, as will a variety Of .ways of
approaching children. The only constant guideline in making*
decisions in the clasiroom is, for both assistants and
teachers, the well-being of the child.
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1.1Community Assistant Trainee' (Aide I or Family Worker)
2. Coinmunity Assistant , II or Family

AssiStant)
3. Senior Community/Assistant (Assistant or Social

Work Associate)
4. Career Community Assistant (Associate or Social

Work Intern)
5. Parent Activiti s Coordinator (in Head Start agencies

serving at least 300
children)

, 6. Coordinator/of Volunteers (in Head Start agencies
serving at least 600

J
children)

7. Social Worker (one per eltrery 50 to 150
and/or children)

Psychologist (in Head Start agencies
serving at least 200
children)

8. Community Set- rice Director (a:tleast part-time, or
full-time izitge?.c...ies

and(or
serving at least 300
children)

Psychological Services Director (in Head Start agencies
serving at least 1,000
children)
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THE COMMUNITY ASSISTANT: TRAITS, TASKS, AND
TRAINING

Community assistants or aides, in the words of
Head Start, "act as the eyes and ears of the community; and
'keep the program staff alert to the needs and problems and
goals of the community in which they live.' ,I7 Coinmunity
assistants have a genuine interest in the well-being of the
community and a natural ability to communicate with others.
They are particularly aware of the external causes of per-
sonal and family difficulties, such as a lack of food, clothing,
or heat. Some programs recommend thatt community assist-
ants be oriented to group solutions to poverty and committed
td changing social conditions. Others suggest that they have
a certain tolerance fol- hostility and a,combination of sensi-
tivity and objectivity. Ideally, they should have some past
experience in caring for children.

Community assistants are key persons in identify-
IDENTIFYING ing the children in an area who are in greatest need of the
CHILDREN IN Head Start program, and in assisting the parents of Head
NEED Start children in gaining control overt their liVes. They

therefore need to have the capacity to develop skill in in-
terviewingin giving and getting infor.mation in a diploma t-
ic mannerand in listenirtg to and discussing the concerns ,
of patents, and giving appropriate assistance in meeting
these concerns. Because of these responsibilities, com-
munity assistants must have or develop a sense of what in-
formation about families should be kept confidential, as well
as the ability to guarantee this confidentiality through both
words and actions.



Generally, the tasks of community assistants will
LOCAL GOALS reflect local conditions, needs, and program_go-ds, as de-
DEFINE CERTAIN termine'd by Head Start parents -a-f-CThe tasks listed
TASKS. below are meant- a sample of the possible range of

activities of communityServreestaff members. Many of
the same tasks will be performed at different rungs of the
ladder, even though staff members take on additional re--

sponsibilities as their skills are increased. If there is
more an one community assistant, the activities of the
assi tants may be divided according to the types of work the
indiv duals holding these positions prefer and are best suit-
ed fo . Just as for positions on the teaching ladder, the ac-

.

tivities of community assistants shOuld be defined in job
descriptions that are based on task analyses.

Training for community assistants, should be action-
,'

TRAINING AND oriented, as described in the first booklet of this series on
COMMUNITY career development in Head Start. This training includes
ASSISTANTS principles of child and adult development, as well as skills

in working with' adults. Regularly scheduled staff meetings
. can serve both as a time to organize work and a time to have

discussions directed toward the development of skills. And
just as teaching assistants can benefit from dev ting specif-
ic days to advising and observing the work of other staff.

1/members, so can community assistants increase theirt'un-
derstanding of their role and the goals cfs-a. center by work-
ing with different members of the teaching, health, and ad-
ministrative staff as part of the regularly scheduled k-

-

service training. (See also the first booklet in this series
on career development.)
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THE COMMUNITY ASSISTANT TRAINEE (Aide I or Family
Worker)

During in-service training sessions and while on
the job, trainees or aides learn, arrionrotherngs, how
to develop their relationship of trust and confidence with
members of the community and how to identify family and
community iroblems. Listed below are a few examples of
other activities of the trainee:

/
becoming acquainted with the philosophy and
goals of Head Start
becoming acquainted with and learning how
to use a number of community organizations
and municipal social service agencie-t as re-
sources in assisting families
making home visits with another staff mem-
ber and establishing contact with families
in the community in order to:

- recruit children )
encourage families to bring their children
to the center and participate in the Head
Start program

- gather basic information
assist individuals in filling out forms /
for school enrollment, employment,
workmen.fs compensation, medical
services, etc.
insure that children are cared for when
parents or other .staff member's must be
absent from home to visit clinics, attend
courses, etc.
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help parents to obtain needed appliances,
furniture, or other necessities at reason-
able rates. (This can involve setting up

thrift stores in the center. Volunteers
can be paid from such a store in kind,
if appropriate.)

attending and then perhaps reporting on meet-
ings with parents, other Head Start staff mem-
bers, local agencies, or groups* such as
church organizations
doing some clerical work, such as cataloging
and filing information
attending in-service workshops and individual
or.group conferences each week .-
participating_in-sessions-concerning-the con-
tent of in-service training and career de-
velopment

If trainees enjoy this work and function well in it,
it is reasonable to assume that they will want to remain on
this ladder. If they do not have a high school diploma, they
are probably working toward the equivalent to it. Trainees,
or community assistants who have gone beyond the trainee
level, may, however, indicate in conferences with the ca-
reer development coordinator that they prefer to work in
another service.area in Head Start, such as teaching,
health, or adrninistration.

If transfer to another ladder is possible, the ex-
perience already gained on the first ladder should be taken
into account. Staff member also may want to trade posi-
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tions for a certain amount of time in order to develop addi-
tional skills and try our new roles. Diagonal transfer would
occur if a community assistant (aide I) became a teaching
assistant (aide II), and so on up the ladder: Horizontal
transfer would. occur if a community assistant (aide II) be-
came a teaching assistant. (aide II).

THE COMMUNITY SERVICES ASSISTANT (Aide II or Family
As sistant)

Once the trainee period is completed, the tasks and
responsibilities of community assistants broaden to include
activities such as the following:

making a systeniatic survey of available
social services-outside Head Start
consulting teachers concerning the various
needs of the children
arranging with parents for home visits
discussing with parents their needs; helping
parents obtain assistance when necessary
helping parents in 'the mornings, if necessary,
prepare their children for Head Start or school
accompanying families to other social service
agencies and acting as their advocate if
necessary
assisting parents in learning how to make com-
munity services and municipal departments
work for-them

1negotiating on behalf of Head Start families
with landlords, creditors, and social service
agencies
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helping families find better housing or im-
proving conditions of present living quarters
(which may involve filling out applications or
organizing community members to participate

410- in projects to repair homes, etc.)-
informing parents of their welfare and civil
rights, as well as of general services to which
they are entitled by law
explaining to parents their responsibilities
and rights in Head Start; encouraging parents
to participate in decisions concerning the con-
tent and direction of'the program
organizing members of the community to
engage in communit; action; learning ways to
overcome resistance to change
attending in-service workshops in individual
or group conferences each week
participating in sessions concerning the con--
tent of in-service training and career development

As a result of this work, skills in_ interviewing and
recording (taping or writing) are sharpened, Community
assistants (aide IIis):impart and gather more complex in-
formation and begin to interpret non-verbal as well as ver-
bal communication. Daily they engage in informal counseling,
providing support to those who may otherwise be unreached
by traditional services. Often the roles filled by individual
assistants will be determined by a particular solution that
a situation demands.

In helping community members make services
work for them through organized, well-planned action, corn-

.



WHY ORGANIZE?

MAKING SERVICES

ANSWER TO THE
PEOPLE SERVED

ItN

-64-

0

munity assistants help parents to see that they can exert
direction over their own and their ichildren'tvlives. Parents
come to see that they don't have to accept demeaning treat-
ment and to know how to handle situations that previously
seemed too difficult to deal with. Hospitals, schools, and
social service agencies which, like Head Start, answer to-
or are accountable to the people served, rather tha to those
'who deliver the services, provide the means for p ople to
develop the will and strength to improve-their c ditions.

Accountability or community-control, however,
works only if community members are provided with nrfies-.
sary irprmation and if they have experience in discussing
and acting upon public questions and community projects.
Community assistants in HeadStart help to provide this
sort of information and experience. This might involve
activities such as distributing leaflets to all apartments and
houses in neighborhood, holding parent or community
meetings,
or particip
fessional a
achieving

titioning a government or social,service agency,
ing in the efforts of a number of groupspro-
dParaprofessionalwhich are committed to

mmon goal. In this way, questions related to
adequate services, training opportunities, career develop-
ment, credentialing requirements, community. control,
funding, etc., can be dealt with.

4
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THE SENIOR COMMUNITY ASSISTANT (Assistant or Social
Work Associate)

Community assistants who reach the senior level
WHAT IS THE have had extensive experience in learning new skills and in
ASSISTANT REALLY developing new individual sensibilities and talents. The
LIKE? quality of their work is often a reflection of the range and

depth of their sensitivity, generosity of character, and
sheer emotional and physical energy. Many react intuitive-
ly to others with grace, tact, or firmness, as the situation
demands. They are aware of and responsive to any number
of strengths, conflicts, and concerns of others. They have
learned, in in-service training, hOw to-make the most of a
home visit without offending the parent or letting indica-
tions of problems or possible solutions to problems slip by.
They are tuned in to growthits patterns and pacewithin
children and adults. While giving support, they assist
others in becoming independent.

4110'

The tasks of the senior community assistant are,
therefore, numerous. The skills needed to carry out these

-.-tasks are highly refined ones. A senior assistant may
serve as the parent coordinator, sometimes called the par-
ent involvement director or specialist. In this capacity,
some of the assistant's activities might include:

organizing parents' groups
coordinating other staff resources in
support of an activity
assisting groups in establishing parent
education activities
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providing,parents with information, sup/plied
by the career development coordinator or team,
concerning employment and training opportunities
organizing parent - school communities to visit
schools and obtain information and seek rele-
vant action on courses, texts, equaliiation of
standards where necessary, and other policies
which affect their children

-- providing information regarding school
rights, voter registration, welfare rights, etc.

It is reckmmended by Head Start that the person
who fills this position be a parent from a low-income fam-
ily who is, among many other things, a good listener,
effective in motivating others, articulate, and skilled in
building relationhips with all types of people.18

Other activities of the senior community assistant
might include:

-- helping to array e for legal counsel or other
assistance fo amilies faced with eviction,,
wage garnishments, repossession of goods
by a creditor, etc.
finding out why' children enrolled in the pro-
gram do not attend regularly; troviding
-assistance removing difficulties which
prevent regular attendance
getting families assistance in filing formal
complaints against.a landlord who willfully
,neglects to comply with provisions of health
br housing codes; acting as the family's
advocate if necessary

I



-67-

discussing problems with youngsters via-10 ha-ve

dropped out of school or run away from home;
helping to find ways to, get needed advice and
assistance for them
diagnosing as well as identifying problems
preparing reports for the Head Start staff,
and making recommendatiOns
keeping referral files
attencirrit sin-service workshops and individual
or group conferences each week
participating in sessions concerning the con-
tent of in-service training and. career dekvelopment
assisting with parent education

Such work and other learning opportunities qualify
senior assistants to help train new community service
assistants. At the same time, assistants may be taking
courses ':onducted by a college at the Head Start center or
given at a nearby university or college.

THE CAREER COMMUNITY ASSISTANT (Associate or Social
Work Intern)

By the time community assistants reach the level
.of career assistant,'-their basic tasks have been clarified
according to the guidelines of a. centers career developMent
plan and according to their own resourcefulness, percep-
tions, and initiative. Their role as trainers becomes more
significant and their program of college study should be
well under way.

Ng-
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THE SOCIAL WORKER

In larger programs the community services ladder
woul include a social worker who should li'ave approximately
the ame formal qualifications as the community services
di ector. According totHead Start, there should be one so-
cial worker for every 50-150 children served. The tradi-
,tional activities of the social worker have been in the fields

/of group work, case work, and community organization.
Today in social work there is less and less of a separation
between work with the individual and work with the environ-
ment in which individuals live. In Head Start, the new role
of the social worker would include serving.as a trainer of
community assistants and as a resource on career develop-

,
rnent in all of its aspects. In this new rolethe social 'worker
is more similar to the community services director than to
the traditional ease or group worker.

THE COMMUNITY-SERVICES DIRECTOR OR
COORDINATOR

45cording to Head Start guidelines,sthe require-
REQUIREMENTS ments for holding the position of social or community ser-
ACCORDING TO vices director include, "ideally, a professional degree in
HEAD START social work and substantial experience in comparable pro-
GUIDELINES grams, where competence in working with low-income fam-

ilies has been demonstrated. "Minimal qualifications are
three years of experience or training in welfare or commun-
ity services work." There should be at least a part-time
community services coordinator in small Head Start agencies
or a full -tune coordinator in agencies serving 300 children. 19
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The community social services,director or co-
ordinator should be at ease With persons from all cultural
or ethnic groups and income levels. If there `h pperis to be
more than one language spoken in the co unity, tlite so-.
cial services coordinator ihould fe comfortable u4,ing
either of them. As for all He- tart staff member stiper
sons appointed commum or social services director's
should belhose wh recognize and respect the strengit s

,\and potentials-6i others.20

. ,

The responsibilities and tasks of the community
services coordinator are carried out with the-ass' st-ance-crf---
community assistants and; in larger programs, with social
Workers. They include:

planning with parents the parent activities
program, if there is n parent activities
coordinator
organizing and coord nating the use of volun-
teers, if there is no coordinator of volunteers
training community assistants
acting as a resource for the career develop-
ment program of a center; assisting in the
implementation of the career development
program

- - adapting jobs of community assistants to their
individual strengths, without preventing them
from experiencing the entire program
identifying the children in greatest need of
the program
insuring that the community,is aw e of the
Head Start program and that parents are aware
of their responsibilities and rights in Head Sta art.
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insuring that fh0.e are scheduled contacts
with the families of all the children enrolled
in the center
facilitating parent involvement in medical and

.dental programs
assisVng the parent education program
wo-rking with parents and staff to assimilate
the surrounding cultural patterns into the
center's program

---

coordinating the community services staff's
participation in relevant aspects of program
planning for the center as a whole
establishing cooperative relations with
other social service agencies

The duties of the community or social services
coordinator will vary accordin, to the programs of par-
ticular centers, which should be det,rmined by local needs.
The coordinator is.usually ir. charge, of the direction and
administration of the center's services to families, which
cover problems of medical care, housing, welfare, and civil
rights. Formal or informal counS\cli-..t; services are usual-
ly provided, which encom 'ass vocational, personal, family,
and marital pro:Kerns. The community services director
also works with other organizations to effect the delivery
of social services and benefits which are mandated t3 y law
or by basic standards of decency, fairness, and equality.

The responsibility of the community services di-
rector (and the social workers in rger programs) for
training community assistants is a primary one. As corn-
munity assistants gain organizational skills as well as
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specific skills in orki with parents, the community, and
children, their responsibilities for the overall social ser-
vices program can increase as well. For example, one
Head Start -community services director in an urban area
sees her role as that of preparing her staff to be able to ,.
take charge of the community services program, drawing
on the resources of a _professional onsultant whenever
necessary.- This community services consultant would then
be available to offer his or her se: ices to a number,,of pro-
grams. A Head Start director in an urban center sees-his
role in a similar way: that of preparing his staff to ev4ntu-
ally assurns the responsibility for directing that particular
program.

COMMUNITY SERVICES LADDER SUPPORTS

Opportunitils Outside Head Start

Gettilig together the right person with the right job
can also be accomplished by looking to job and training op-
portunities outside Head Start as well as inside. Such pos-
sibilities can be considered at any point in a program as-
sistant's progress up a career,la.dcier in Head Start. Trans-

,

fer to agencies outside Head Start should occur, however,
only when it is certain that adequate opportunity in terms of
salary, training, education, careerladtlers., and other com-
ponents of career development will be available.

In order to he aware of employment and training
opportunities in the community services outside Head Start,
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career development coordinators and committees can es-
.

tablish contact with a number of agencies. If certain of the
agencies are reluctant to accept Head Start experience as
valid training, or to employ auxiliary personnel, committees
might decide to make specific proposals, in cooperation
with other groups possibly, to those agencies in question.
Information on money available for programs employing
paraprofessionals should be gathered before approaching
other agencies. 21 Listed here are a number of types of
outside resources that could be important to the 'career de-
velopment of community services staff members:

hospitals which employ "health aides" as in-
formal counselors and community organizers
(0E0 offices can supply a list of those hos-
pitals in a parti6ilar area which have special
government grants for the development of
programs that involve the community)

industries and businesses which have intro-
duce'd training programs in which individuals
are hired as "interpreters" to facilitate com-
munication between trainees and company
personnel and to assist in training2Z

public and independent schools employ
paraprofessional personnel in a m lber of
capacities such as

school community relations
family workers, assistants
parent program assistants
auxiliary trainers
school ..-oirnselor assistants

assistants
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health office aides
"teacher aides" who actually work as
schoollsocial service aides or assistant

private social service agencies

local offices of state employment services,
particularly the divisions responsible for re-
cruiting social service, health, and educational
per simnel

local Community Action Program (0E0-CAP)
agencies
local Manpower Development and Training
Administration offices

local police departments where pilot prt jects
have been established in which paraprofes-
sional counselors are hired who work with
alleged offenders who are placed in jobs,
rather than tried in court and possibly
imprisoned23

city, county, and state welfare or social
service departments

Many states have incorporated into their,depart-
NEW JOBS IN DE- ments of welfare three or four positions to be filled by non-
PARTMENTS OF degreed persons who have been given a variety of titled, such
WELFARE as human service aides I, II, III; social service aides I, II, III,

IV: case aide trainees, case aides; welfare aides I, II, III;
homemakers: day care aides; community service aides;
community workers; program aides; program workers;
clerk aides, etc. Often these positions are meant to be
filled by people who are or have been welfare recipients.
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Entry level positions normally require no experience or
training. The second or third positions on such ladders
usually require a high school diploma and/or experience
at previous levels. Specific information on salaries, qual-
ifications, and ladders or job titles in a particular state
can be obtained by contacting:

The Office of the Director,
State Department of Welfare,

Capital and State

All states are meant to have such positions as of
July 1969, in accordance with the 1967 amendment to the
Social Security Act (PL 90-248), which stipulates that all
public welfare departments are required to employ, as
service worlters, welfare clients or other persons from
low-income areas. Guidelines set up by states may or may
not be the same as those adopted in particular cities.
Therefore, it may be necessary to contact the local office
in order to find out what positions there are in an area as
well as what positions are open.

The programs of many states include in- service
ALABAMA'S training and career ladders. Alabama has four levels of
HUMAN SERVICE positions which are designed to be fulfilled by persons who
LADDER do not have a college degree. These positions include:

Human Service Aide I

Human Service Aide II

(no experience or training is
required)
(experience as an aide I and a
sixth grade educ ition or the equiv-
alent to this are required)
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Human Service Aide III

Eligibility Technician

(experience as an aide II and a
high school education or the equiv-
alent to it are required)
(experience in interviewing and
investigating and.a high school
education or the equivalent to it
are required)

In the Alabama program, in-service training is
provided at each level. At th4 entry level, where aides par-
ticipate in individual and group conferences, training ses-
sions include the development of basic skills, supervision,
and evaluation. Guidance provided aides II and III is less
formal. Aides III assist in training aides I and. are indepen-
dent in carrying out daily work. Whenever necessary, they
receive assistance from social workers. Eligibility tech-
nicians receive training in interviewing techniques and the
application of policies.

New York City's Department of Social.Services
CREDIT FOR WORK (previously the Department of We lfar. ) has hired and
EXPERIENCE trained approximately 550 case aides, all of whom were

previously welfare recipients. About 250 of these aides re-
ceive time off to attend courses at two of the city's commun-
ity colleges. Responsibility for the students' tuition and
fees is assumed by the city's Human Resources Administra-,
tion. One college gives 12 hours' credit fer the aide's work
experience and, once the A.A. degree is completed, all
credits are transferable to the city's four-year colleges,
enabling an aide to continue for a bachelor's degree if he
so chooses.
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Among typical tasks performed by a case aide are:

assisting individuals in finding better housing
taking care of children while parent talks
with case worker
providing emergency transportation
escorting newcomers and elderly people to
hospitals, shopping centers, etc.
answering phones; giving information
keeping fact sheets up to date
assisting clients in filling out forms
talking with clients

Aides, such as those in Alabama, may also perform house-
hold and home managernOit functions in the homes of wel-
fare families or seek out youths and inform them of train-
ing and employment opportunities, Other aides, working
in cooperation with a case worker or social worker who
serves as a resource person, may have extensive contact
with the welfare recipients.

A study made of ae services provided by welf.,-e
service aides in California indicated that counseling was
by far the highest on the list of tasks perfermed by aides,
The c tinseling engaged in by the aides covered the follow-
ing areas: budgeting, shopping, and money management;
nutrition, cooking, and homemaking; marital problems; em-
ployment; personal hygiene and grooming; child care: the
use of community services; client's relationship with the
social worker; and, most frequently, general topics which
allow an individual the opportunity to express himself and
give an aide the opportunity to provide encouragement.24
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In order to benefit from programs outside Head
GATHERING AND Start, a systematic way of gathering and filing information
OTIDERING IN- should be devised by the career development coordinator.
FORMATION When information is readily available, the opportunities for

Head Start assistants are improved, as well as the services
which benefit from the experience and commitment of
these assistants.

The potential contributions of community assist-
ants are far-reaching. As stated by Dr. Alan Gartner and
Nina Jones of the New Careers Development Center, "a
neighborhood worker who has spent two` years in a neigh-
borhood center performing the tasks of referral andelat-

,
reach cannot be said to have had br,oad experience within
the CAA. Yet this neighborhood worker,-throui,Th.a.com-
bination of formal training and on-the-job experience, tan,
be a supervisor of other neighborhood workers, a trainer,
a counselor in a Job Corps centera coordinator of home-
heilth aides or home-school technicians. This neighbor-
hood worker is potentially a director of a neighborhood
center."25
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Going Up the Community Services Ladder: Some Examples

Mr. C's Kids. Will Go To College 73ecause of His
Supplementary Training

Before his appointment in 1.965 as a teacher aide in
Head Start, Mr, C held severa) jobs under the direction of
the .Tribal Council of his reservation, ranging from police-
man to classroom aide in a remedial program at the com-
munity high school. These generally were terminated as
funds expired and allowed for no long-range planning for
him-self and his family. He had an acknowledged talent for
representing. his people in the Tribal Court and winning
their .cases. This was a service which he provided free to
people who could not afford the costs of an attorney.

A position for" a social worker aide opened at one
of the reservation Head Start centers in 1967, and he got it.
This allowed him to deal more with the public and to use
his_verbal skills to the advantage of the families at his cen-
ter. It also provided him with more independence and flex-
ibility, which he used to organize parent-centered activities
in the community. He found that many peciple were coming to
him for advice and counseling. He was himself being coun-
seled during that time

That Same fall, he enrolled in an off-reservation
course in family development. Since it had r.en more than
20 years since he had graduated from high school, he found
this experience highly motivating. the time he had fin-
ished this course, his Head Start program had begun a sup-
plenlentary training program sponsored by a university
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within the state. These classes were held on the reserva-
tion, and he enrolled in them. By then his schedule in-
cluded a full-time job (which often meant working nights
with parents), tribal affairs, and his family.

During the summer of 1968, he spent two months'
at the sponsoring university as a full-time student. When
he returned, he applied for a newly created parent coor-
dinator position in his program. On the basis of his per-
formance at work, his involvement in the supplementary
training program, his participation in community projects,
and his fluency in Sioux and English, he was chosen to
fill the job.

As pa -ent coordinator, he was able to adapt many
of the skills he had learned in workshops, in-service train-
ing, institutes, and classe's. Through the years, he h:d
beentable to go to several people within and without his
program for personal and professional advice. The sup-
port that was available to him has helped him to now give
support to others.

In the summer of 1969, he and his wife returned
to the university, where he continued classes in the sup-
plementary training program. His wife had gotten her
G.E.D. through a tutorial program conducted at the Head
Star t center on the reservation, and had also taken a cour
for credit in the Sioux language that was offered through
that same program. Mrs. C bega.:1 to become interested
in her own career development and enrolled in a psychol-
ogy course. She now attends classes on the reservation
and is hoping to become a counselor.
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. C's goal is to continues with his education and
become eit r a social worker or a counselor. As a second

'choice, he considers, tes,hing, because he is concerned about
the education of the children on the reservation.

He comments, "I never had any initiative or am-
bition to continue my education until I started working for
Head Start, and nctw I have achieved 'something like 35 I/2
credits toward a two-year Associate of Arts degree in early
childhood education. It has really changed my mind to know
how important education is and to continue it with my chil-
dren. T' mean, I am going to see that my children are educated
and receive the opportunity."

From Head Start Cook to Community Organizer In "A Private
Agency

Mrs. a became a Head Start parent NN one of her
five children was enrolled in an urbane Head Start center.
She participated in parent.activitics and hcloed to plan and
carry out projects with other Mothers. When the/center
was employing a community resident as a cook; officially
called a "parent aide," Mrs. R applied for and received the
job. She worked in this position for about six months, after
which personal cirLurnstances obliged her to stop working.
Two months later, she again. participated in Head Start as an
elected member of the center'sparent Policy Advisory Com-
mittee, of which she became chain-Ilan.
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As a member of the PAC, she took part with other
parents and the director in preparing the application for
funding, which involved discussing, the needs of the commun-
ity, planning new programs to be introduced, and deciding
whet the center would be closed for the holidays of their

ti
multi-ethnic community. These meetings were a training
experience for everyone involved. Mrs. R was also a rep-
resentative to, the city-wide Head Start'Policy Advisory
Committee.'

During this time, Mrs. R went to schi3o1 20 hours
per week for two months to prepare for a high school equiv-
alency degree. Upon completion of this certificate, she was
hired as a tutor in the adult education program she attended.
She worked as a tutor for two months, after which the program
was phased out.

This study, and the experience of actively parti-
s.

cipating or the center: and.city-wide committees and of
having children in the Head$tart program, provided Mrs. R
with the background.to fill the position of "follow-through"
coo iinator at her Head Start center. This positior?was,in-

-.

troduc,ed into thi, center's program by the PAC to provide
assistance in helping parents 2nd children to adapt to the
public schools.

As the follow-through coordinator, Mrs. R ar-
ranged visits to the public schools by the Head Start chil-
dren, parents, and teachers in the spring, before the
children were actually to be admitted tope schools. Par-
ents were also encouraged to join the P.T.A. of the public
schools during the year preceding th child's enrollment,
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and to continue to operate as a group that already had had
experience in making,decisions and taking collective action.

,
In this way, parents were made aware both of the possibil-
ities of influencing the policiesof the schools and of the
problems the children ..might face in--the schools. In order
to clarify current issues, Mrs. R would meet periodically
with the principals of all the schools where the center's

,c---"-----,,,, children were enrolled.

P

An example of the sort of action in which the par-
.

ents engaged was the project to improve the quality of lunches
served in one school. This involved, after a number of pre-

_

vious efforts, a visit by two busloads of parents to the ciy's
Bureau of Lunch Services. As a result, a temporary corn-

/

promise solution was agreed upon and a promise was made
to the school and parents to provide hot lunches on a perma-
nent basis.* Another action which required a good deal of
planning involved the introduction of a Montessori-trained
early childhood teacher into one of the neighborhood public

---,

schools. This person had previously worked at a private
school in the community.

A second responsibility of the follow-through, coor-
dinator was to work as a resource person for the center's
parent Policy Advisory Committee. In effect, this meant
that Mrs. R was the parent coordinator. She assisted the
pare/nts in putting together programs they wanted to par-.

ticipate in, worked closely with the family services staff in

* As a sequel to this effort, once the tir porary solution
was terminated, the old program of c Id lunches was
again instituted, and further action will be necessary to
obtain hot lunches.
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helping parents with personal and vocational problems, and
acted as the contact person for information usefurto.Head
Start fathers and mothers both, about job openings in the
comrroinity./

In carrying out these responsibilities, Mrs. 1 dor-
fer...ed closely with the director-of the center, who provided
guidance and informal training in group and individual staff
meetings. The director was available to respond to questions,
give direction when necessary, suggest outside resources, and,
in general, give organizational and personal support. As a re-
sult of efforts on his part, Mrs. R and-two other parents re-
&eived scholarships from a co ,-anunity agency to take one
non-credited course, entitled Social Work Aide, at a private
college in the city. At this time Mrs. R decided that she
would like to continue schooling if at all possible.

After about a year as the follow-through and parent
coordinator, Mrs. R had the oppoltimity to transfer from Head
Start to a private, nonprofit community service agency where
she is now a staff member working with others on community
organization. This position was created as a result of dis-
cussions between her Head Start director and the community
service agency.

Mr: R's job as community organizer involves work-
ing with parents of children attending the local public schools,
They discuss together-their rights as citizens and as parents
of school children, and then plan and take collective action to
irr:plement changes in the community and schools. And as a
representative from the community on her local Head Start
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Policy Advisory Committee, Mrs. insures the coordina-
.

tion offthe community agency and the Head Start programs.

1

. ,
One of the conditions for filling this position a

community organizer is Sat, Mrs. R take nine college cred-
its each sern4ter in a regular college program. In order
to do this, 20 hours of her working week are set aside for
classes and Study. She isTaid a full salary an 1. is respon-
sible for all. college fees. -This work-study program will
allow her to work for a B.A. and become a degreed social
worker.

\,

A Parent Becomes the Director

i

A mother of three ehildren;Mrs. D volunteered to
work With the program of a ;small Head Start centser located

-.in a public housing developm iient in a large city Where sh,e
lived. There she assisted various staff members by

\substituting in the cfassroom,\attending meetings and then
reporting on them, working in he kitchen when the cook was

--sick, and providing her help ,wh rever needed. Several years
prior to her Head Start activity, she had had-one year Of col-
lege in the SotitW and planned at that tape to become, a teacher.
She'had also taken a business course after Moving away from
her home State.

I
Almost a year after Mrs. D's daughter entered Head

Start, a position opened up in the center as a family worker,
which Mrs: D filled. She took;charge of all aspects of the .

) .

parent program and assisted the family assistant and the
t

I
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I

teacher-directdr in working,with the health, housing, and
welfare 'problerfis of the Head Start families. lecommen-.
datiohs.made by Mrs. D in cooperation with the staff to the
city housing authority frequently helped families to be'ad-,,
mitted to 'the public housing project. After about seven months
Mrs. abecame a family assistant, and.in this capacity her'
responsibilities increased. She assisted every Part of the
Head Start program excepting the financial administration.
During the14 months she was the family assistant, she par-

.

ticipated in an eight-week leadership training prograrn for
Head Start personnel conducted at a university in t'ne.City.

- In her daily work she was advised and guided by a
social Worker. The social .worker had recently returned. to;

.- school after 15 years' experience to' take-i master's degree .

and was assigned to this center for a year's field place-
ment. Thit training, which was more, informal than formal,
usually came about as a result of Mrs. Dts iritiative, prob-
lems, or questions. How to deal with schools, hospitals,
and the city gcArernment agencies, how to m9r4e home visits
as meaningful as, possible, were.* few, of the areas the social
worker and Mrs. D would discuss.-

Wien the trainer-social worker completed her sle-
gree, she became the director.of this Head Start center for
a period of two months, after.whith she was offered a po-
sition as -the Parent Involvement Coordinator in the central
Head Start office of the city. At this time she recommended
Mrs. D, the family assistant, to be hired as thedirector of
the center. Mrs. D has held this position for one }Tar..

3

I
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. The career development of her whole staff is a ma-
jor concern of Mrs. D's. The monthly, day-long staff meet-
ings are usually used as training days. On these days con-
sultants are brought in Vo \discuss everything from clitTd de-

,
velopment to budget making. One stafrmember who was a
food preparation aide is now a family-Worker. A family
worker for the `center hag moved out of Head Start to.become

.the group leader of the welfare rights group of a yriva:te.com-
,

munity

-Another,staff member who,was_a teacher aide par-.
ticip n.thOreight-week leadership training prograM-for
classroo assistants., She then became a family assistant,
training again for eight weeks as-a social services staff mem-

ahe was then hired as the supervisor of the eltildren's
room of the outpatient-clinic of one of the hospitals in 4he are

II Mrs. D kne,w of thieopening because a member of the hospital
. .

board had been invited to be part ofille center's Pbticy
Advijsory Committee.

In the work of the staff of this center, lines of re-
sponsibility-are not rigidly drawn. 'A parent is meant to have
the most contact, be it in the form of counseling friendly
conversation, with those staff mezribereto whom the parent
responds` most naturally. Mrs. D says, "Regardless of what

. .

I am doing, -I donit feel that it's too important to take out time
if .ley 'Ethe parents) have a problem." r ,

Mrs. D's goal is to become a social worker someday
in a private agency, and therefore she would like eventually to
o back to college. ShOggys that she thinks all non-degreed

4

employees in the human services4ought to be able to receive

A )..

1,

.4 2,

Jf,1*
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college credit fo' their work. experience. Talking about her

. .

goafs,Mrs: D comments, never .really knew -until I started
to Work at Head Start what I reallyo:varited to do with my
life." She says 'that wherlishe wanted to be a teacher
she thought "it was so noble,;' the idea of giving up her life '
to.teaching, but that is no longer the way she feels. Ratheri,
she thinks people -sh,citil&choose jobs like_teaching and social
work "not just because there's such if poor world -out there,"
but because f: person feels hi can make a real contribution ..
as a result of the ability -he to the job.

re

)

*From Assistant Head Start Director 'to Universtty Tfainer
.

. . t.. ., ..
,..

.
Mr. F finishe51-111 the upperten percent of his New '. ,

;England high schoo;graduating dla-frs in 1955. During the
next several years he was-married and-his fa:rily grev>to

. - . .

include six daughters.' He was a' ,self-employed in9urince
... A. . i -

man until 1966, when his business failed. Mr. F lived in, a .. -
semi-rural area where _there were limited opportunities. . , .. ,

9 .fort,emliloyment. Regarded by others.as a failure, he began
,

'a series of temporary jobs as a factory worket, painter,
7carpenter'1 s appr4 entice, and 'Slumber's helper in order to ..

provide,for his'family. His wife was finally able to get work
r as a secretary in a nearby Head-Start piogram in 1967,

after volunteering as a parent.

In, addition to working and being head of large
hOusehola,iMr. F was active in many- civic groups in his

f-
community. He was a member of the Jaycees and a church
action groupandlid directed a Fair Housing Practices .
Commission. With this backg round he became an active

,.

I

/

a.
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and enthusiastic voluntegr in the Head Start program, in which
.

two of his children were nrolled,and.he, was instrintiehtal
. -

in developinka credit union and la'?fguage cla%ses4for Puerto
Ricans in his 'State. .- .*

i - ,
. . w

During the period- cif September,1967* until June !of
1969, he continue' 0 work at jobs as theyAmeame available,.- _

and he also berme an a)ive PAC rsiernbei. He'' became a-lay
co9sultant.an d trainer for IcluSter,groupsi in a tW'O-'State area,

' and participated in many meetings, classes, and-workshops.
He was paid modest stipends for these-consultant services.

-

f

. National HeadStart became aware of him after he
had written a paper on the total concept of Head Start Which
was published in the Head Start Newsletter. e. was invited
to be a member.ot Ses,retary Ficnch's HEW Ad isory tom-
mittee on Head Start as one o- f the four tow- income parent
members.

"t
Mr. F and his wife worked as a team/lb their

work with Head Start projects. In June 1969, Mr-i-F moved
his familr30 miles in ordei to take a position as an assist-
antant director of a: Heaa Start prograthcovdring two counties,
arid to bec6Aeligible far supplementat training. His wife
thenbecarne'ari active volunteek. She continued to assist''
the program and bei husband.i jk. an effort to "sustain the

/vitalitY.that had be come a ballmp.kof tileirrPrevious group.

Mr. F's ful19,year,kogram sgrv'eld approximately -\)
125 chilOen and their parents. A large part of his time was
spent in orgapizing.parcilt and community action directed to-

t
ward.tapping resources for the Head,St4rt centers and working

1

N.
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with the state .and regional-Poor People's Congresses. -He
*as in charge the food program

-
f4r the children and -as-

sisted the director in all phases of adthinistering the Head
Start progiam. IA addition; he worked tloaely with the ta-

, r
reel development committees at the center and was involved
in the formation of a bi-state career development committee
which is made up of representatives f,rom4.11 centers.-

Head Start supplementary training became av all-
able in thi,s.iregion at a nearby College in Septenibei "1969.
Mr..'F andhis Wife Ifave both enrolled in the college's resi-:
dential weekend (supplementary training) program. He has

:completed 26 credits at that college. It will also accept six-
cTedits accumulated through a five-week career development
leadership train' ng progrim conducted at an out-of-st.ate

,

.-university, as well as six more credits earned from another
college.

i4r. F %3i11 be resigning as the assistant Head Start
director to become atrainer-student at a state university,
where. he will continue his own career development in terms
of college credits and where he will assist the career de--

velopment of others.
rif

Mr. F and his family are now of poverty by a1 t"
siitin margin." Four years ago, after thkbank had fore-..f

.closed his mortgaigT his family was evicted from their
-hoine during winter in which finally had beet' pro-
vided only in Order. to save the pipes from freezing., Today,
he and his family have thei own house.

.
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Mr. F wants a degree with em phasis on leadership-
development and training in order to be able to fill jobs in

. .

which he can develop persbnally and to provide his large -
,

family with the security ,it needs. He Start supplemen-
Mary training 'has become the vehicle by whfch he intends
to do this,

g

A Commutlity Assistant Who is $o Necti Yet So Far

Mrs. M had one child in the neighborhood Head
Start eenter Of a large citywhen she became a fanilrworker."

,
In addition to assisting parents in obtaining guida.x(ce and
services, accompanying children to clinics for examinations,

s
and doing all the Other numerous activities ofa, family work-.

-

er, WS. M substituted in the classriom when any of the 4"

teachgr aides were not able to be there.. Thip experience gave
AN.'her the opportunity to see how teachers and-social service

staff members can cooidinate their work..
. .

.
After six months as a family worke--, Mrs. M became

a family assistant, which meant an increaseqn the number and,1
. extent of her responsibilities and an increase in her salary,

.As a family assistant she trained Tor eight weeks at, a near-i
by university that sponsored Head Start leadefship training.

t'.4 . For a period of one-and-a-half months, Mrs. M, along with
e: ,

one other par4professional'etaff 'member and a member of- .. .
.. the PAC; tan the center in cooperation with the'direetor of

.z.--- :, ..../4 'the. sponsoring ageniy: r
4

.
1.

After three years as a family assistant, Mrs. M
became a socia,l'workerls aide. 'Because Mts. Mispeaks,..

_ 4 t
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Spanish, she fulfills a basic need of her, center, which is lo-
cated in a neighborhood where Spanish is one of the languages

.spoken.
a .1

In addition to working as the social Worker aide, -

Mrs. M. has. had to add to.hex responsibilities the function
of-a health aide. At this time, theposition of health aide
is not funded, but it could easily become a full-time position.
The addition of another staff member would allcfm Mrs. M to
devote more time to hei resppnsibilitiesas 'social worker aide,
which inckease in proportion to the time she holds the position
and the training she receives from the social worker /and' the
diiector. She and the other staff members would like to see
her become a social work assistant:' In Order to prepare her-
self for that p_osition, she has applied for Head tart supple-
'rnentaty training at a university in the city and currently,
waiting,to be admitted to the program.

Mrs. M. is" further invoked in the overall program
in her center, serving as one of the two career development
coordinators. In tririn to initiate the career-development of
otiiiiiiaff member , rihe works with the- socia?worker, who
is the other career development coordinator, and with the di-
rector of the center: Because of Mrs. M's knowledge of all
aspects of Head Start,*she bringi abroad perspective to dis-
cussions of particular aspects of the .Head Start program.

p.
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Her Increased Skills Are .Needed For The, Coinmunity's
Well -Being

.

When Mrs. 0 graduated from high school, she moved,
to the Black Hills of South Dakota. She was married and be--
gan a series of unskilled jobs as a. baby sitter, dish wash er,
laundry worker,,and typist. Hearing about the Head Start
progra;m back on her resehration, she and her/husband re
turned in 1966. She applied for a job and was, appointed
teacher aide." Two months later, she transferred to a so;-
cial worker,aide position, which she preferred because" she

1felt -more competent working with adults. I

Mrs. 0 had difficulty dealing with many
of the problems which a dstedtion. the res ration.. She says,
"My Indian people are in.need of help: edu ation-wise, so-

,
cially, and emotionally. Then I looked at myself, I studied
myself, and I often talked with my husband about how
yeally am.!' Through this introspection and experiences
with work, in-service traiziingi and workshops, she/noticed
chanfes going on within herself as well as in her relation-
ships with others.

a

One of the most difficult tasks Mrs. 0 performed
almost dairy was 'that of checking on the absenteeisin of the
children, many of whose parents were alcdholic because of
the pervasive lack of hope resulting from living conditions,
in terms. of employment and education, bn the reservations.
She saw to'it that the 'Children were brought to the center,
secured clothing for them if necessary, and followed up on
medical appointments. However, she felt she was not ade-
quately prepared to deal with the parents., Over a period of
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two years, she and the other social,wdzker fides'attended_regular reservation meetings en counseling alcoholic In-
dividuals, attended seminars in and out ostate in order to

.

become sensitive to the needs of the parents, as well as to '-
develop skills in.ordey .to provide effebtiveassistanee
them. Eventually, parents began to come her for advice
and she was more r1 esponsiye to their expectations. She says,
"I didn't want the rf4ople I talked with to think I was fooling
them:* I wanted to live up to what I said."

Early in 11'968 she began vi,orkoward an A.A. de-
-'gree offered through Head Start supplementary training at
an out-o(-state--university- 400 miles away. In addition to
part' icipiting in this p`rogram, she and a group-of social

-

service people organiied and developed a course they
called "Human Problems in an Indian Culture," which was,
sponsored by another university. "This class, especially,"
she stated, "made me realize a "lot of things aid opened my

t
mind. I knew where to improve myself and what courses I
heeded more of'to help in the community. I felt I really be-

,
longed anti' contributed something to this class, because the
instructor made us feel important and wanted us to express"

/_- .our opinions. opened up and came out of my shell. I was able
to understand people." She has found out that the courses she
took thereafter reinforced her new attitudes.

Mrs. 0 frankly admits that obtaining'a degree
through Head Start suppleinentary training is a slow process.
She would like to be able to attend college full-time. She-and
her husband haveno children, but they \cotild not afford the
loss of income if she were ttlk resign, Her, husband is en-

1
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thusiastic about her chalice to be involved in suppLemeniary
training, and would like to Continue his own educations.

1
,Mrs. 0 is concerned about her Job, and her corn-

1niunityl. She says, "I'dolit like to see people 'play around,. ,. - s l' *with their jobs. , It's like, if you nelTer had anything elde and. , $

. yon} were given a nice toy you wouldn't know What to do with
i /it. Thatt's this way it is vrith these Head Start programs: . .

,'something -so nice that it's.too good to be true and you don't.., .
. 4krkow hoW to handle it." I P

-.
--

I 1,..
It, has been four years since Mric. b began with

. .

Head Start: Shehas complgted one Year of Collegework.
. k

1

Hbe job title remains the same, but' she has an adjusted sal-
ary bared onthe amount of supplementary training she has

=

completed. During thiS time, she,has consulted with persons..
in the fields Of teaching and sodial service's in order to develot

.a competency in her chosen field. Her philosaPhy has been,
"If I make a mistake .and someone is willing -to correct it,
I'm willing to accept it and piish on."

Reacilingeher
easy route for Mrs'. O.
cultural conflict of the
"getting ahead in life."

current level of pe-Aormance was no
4.-Thy was due laigely to a

Indian and non:Indiatv'concepts of

S

Ins Indian communities, it is 'strongly believed that
the well-being of theiislividual is &Pendent upon the well=
being of the cbmrnunity, as a whole (and likewise that
health of the community as a whole is dependent `upon the
being of each individual)\. There is, therefore, a prevailing
feeling onreservations that jobs shouldbie available to
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*., ever '}t one, rather than to segments of the r- eservation pbpu-
- ,

. ,t sl

, lation, in order to give everyone All equal chance to make .a'-feeling,living. As a result of this it is particularly clinical ..

- \ 1for the reservation Indian who'hold ar job,, while 'others do.. 't -. I \ %...,, . _.not, to "still be accepted as part of\his cornmunity., It is.talsol

difficillt\to..deal With the' feeling thaljobsjhould be. he:id only 1

1. . . , .. - - I

O r
I , for 9.,s:hoit periPdo ime and-then-then passed on to another, re-

gardless ofcarier d velopment. i .

.
-------;"

' . .:

AS-

I

3 7 4. 4.
,

f Looking backon th6 experience, Mrs. 0 said, "I would
1.,

hay.that I have "gone through hel_V-workingistrithmY own Indian
1

A, ., 4people. Because of ignorance, problems have atiAn-thil have
.... .. ,to bq ironed- out. Now I 'overlook these -things since I haVe come.I.

.
through,th3se prOblems and, ream still take a lot."

6. e
Mrs. 0 concludes, "I never really knew my Indian

people until I got into Head Start. I never lutew their. ways,
their needs, or 'their problems because I wa's hardly ever,.on
the "reservation. After I got into t -program J. became' deeply
involved, and I hope that I an capable enough to really help
them in a way that they can help themselles.' I hope, to-
that I can make them see that education',is very important
and is the 5inly way they'll ever get aheaciin life. A social
worker aide is a valuable job, and I wish I-could do more. I'd

-

like to better educate myself. I would like to have a degree
either'in elementary education or social work so I could be of

. .
better service and a better qualified person. to work with
people in. our Indian community."

A. . 0 I 4

Note: Since this interview was cornplet8dl' Mrs. 0 has been
accepted as an intern in the University of Nord Dakccla . '
Northern 'Plains Indians Teacher Coips.' -----7.,- e_ .

%le

04,

'3
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She's Settnig jJp PrioritiesBrise She's "'Not Getti-
Younger"

a
7."

Mrs. E, who is Spanish speaking, was born and 'raised
in New York City. She attended high school until her third
Year, and Was forced todrop out be4use she had to go to work
to elp support her fam ily. She held a job as a laborer in a

`- 'fac.ory until she was 23 years old. Then shemarried and
raised a family of seven children. She and her children
lived- on wlf?.re for several years. Duri.44 this time she
wanted to 'work, but because of the size of, /her family_and the-
fact that shewas unce'rtain about what sheicould do,,she did
not do so. In 1963, she was contacted 'by a social worker in
her community, who,arranged for, her td take an aptitude test.
The results showed,potential in nursing, social work, and
journalism. ,

In 1965, that same social worker becamea Head
Start director and suggested that Mrs. E become a teacher
aide at his. center. This was a summer program that lasted
two months.- Mrs. E accepted the position of teacher aide. The
following surnmer.the program re-opened, and.Mrs. E was
hired as a familyworirr. Although she liked working with the
children, the progliet of working/with adults was more appeal-
ing to her. During the first summer with Head Start, she had
contacted many parents and iia.dher able to attend training-----
programs in housing problems andsocial work. During the
second summer, she attended a five He-itt-Start lead-
ership training program for family a:Ssistants at one Of
colleges in the city. At the time that she hAd completed this
session, a few of the staff members at her center left and
she became a full-year family.assistant.

4"
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After beginning as an employee of Head Start, -Mrs. E
began to wo,rk.at completing her G.E-iD. She enrolled; at a YWCA
in, a prog- arnfor this purpoSe. She says, "All the time I've
been).n Head Start I've been,trying to get my high school equiv.-,
ale cy. I went for a few weeks `at night and so I decided ab6ut
two years ago to gd ahead and take the test. I paid out of my own.

salarsalary. I thought if I was going to.pay for it, I wo'uld'get bettery.

I took the test and failed b)y six points. I've 'been
thinking about going back to the coil...se."

Mrs. E enrolled in a Head Start (supplementary
jraining) Associate of Arts program at one of the uniyer-,
sities in her city. Eventually she found the pace of working
full -time, caring for her family, and doing her homework- e.k_
night so-exhausting that she asked fay a leave 'of absence
from the university Until she was able to restructure some
of her activities. This program requirs that she complete
her G.E.D. by the end of the first year with the university,
and she. has been unoble to do this to date)

Mrs. E has been with her center for four years,
and has learned to deal directly and effectively with the com-
munity. She has served a acting Head Start director during
the temporary absence of one, and as director of the parent
program. Last year she was asked by the parents to consider

--- becoming the social services director. She declined this
,

offer after considering it carefully. She feels she can deal .

competently with much of the work within the social services
area, but believes that she is not prepared to accept the ma-
jor responsibilities of a social worker without preparation
ceived through formal education. Commenting on this, she
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says, If anything went wrong*, I would:be the one to blame.
For the extra money, it wasn't wo-rth the he.;_a,dache."

0

For paraprofessi9nal staff members in general,
Mrs..t feels tha)there is not enough opportunity for mobil-
ity to allow for regular progress in a chosen career. She
views jhe overall career development concept as one in
Which the paraprofessionals should get training, developZ --a--
skills, and eventuallyrun the.programs-thernselVei. She
believes that in order for this mobility' to'becomea reality, ,

people will ha.;.e to set up priorities- and begin to make demands.
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.MOW THE ASSIST-
ANT CAN RESPOND
TO A.CHILD

EXPLAINING

SEPARATION

I

The Community Assistant and the bevelopment of
..

a Child*
-tI

I
.

'

s From time to,time the community assistant will
, . °-

have contact with children arf'd will speak with parents who
..,

talk about their childrenea:nd, indirectly perhaps, about .
't . .

themselves as'parentp..In accompanying'children to'and
from the Head Start center, for example, 9.nd in talking with

, - )
parents, general principles of child development will come .

,. -I.

. into plays.. The loss a. young child may feet, wfiether -it is ex-
an

pressed'er unexpressed, in being separatedvirom his par-
t

ents during the day,.is reduced hen assurance is 'given
t

that the time will be. filled' with ctivities the chili likes'. r ,
Ik. andet, t e separation' is temporary.- As a result of the

a w'areneas of 1-1.' total dependency of young children on-
keir mothers, community assistants can explain to the.

'' chile o they (the assistants) are',..whjr the child is with
.

them, where they are going, what they will be doing, andt
when the chilcjlwill see his mother again. z

A.

-v

4

A EPTING
CHILD'S FEELING)J.,,

XPLAINING WHAT

IS GOING ON

If assistants keep these fe -of child14nln
mind, they can then more easily accept hostility or dip-
comfort a child Jay express when he is first with an assist-

-ant. If the child seems not to mind the separation (having
already experienced contact with a number of adults and

t"
many separations), it is still important for the assistant to
describe and create ehthudiasm about wl,!.yis-ana will be
happening. In'this way, the child can more authentically re-
late to his surroundings and gain a. clearer perception of
himself in relation to the,M'. That is why in talking to a child,
trie assistant trie- to connect every new experience or per-
son to something or someone the child iss,already familial:
with.

11'

* The followin a es are based on interviews. with Mrs..
Blanche Sai Gui ante Coordinator, Bank StreetCollege
Early Childhood enter.

44
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KNOWING THE .
ROIAINES -

TEACHING HOW

TO 'LOOK AHEAD
`A\

If the
a short period
child's mother
normal routines, favorite toys and special activities, etc.,
of the child. In followpg these routines, the 'b.ssistant can
help the Zhild adapt more easily to being with a new-adult.

-100.;

1,

.

assistant is to be with a child for more than
of time, he or she can find'iout from the

1

(or aunt or grandmother) ghat are, the

Such attirne is also an opportunity for the assistant
to 'help the child,develop a sense of having reachable goals,o

.and ellearning things by steps. ,If, fOr example, an a:sEiist-,,

apt regularly accompanies achild or childrewsomewhere, on
foot; the children can be taught how to gross itreetS4learn-,-

, . ?in one small stApt.at a time. Lookingipah ways,.watching
,,. / -for red or green lights, or looking fqi cars. coming around..

.
- "the corner might be sing steps that could be taughtNuCh

attention to safety also helps- the child to develop forethought
and an awareness of what-may happen if he does this or that.

. , I
7

.

T,HE. COMMUNITY

ASSIS AigT AND
THE ARENTS

A CHILD V(1.,L

LEARN

In talkirkwith parents, the assistants can encour-
age parenti to do and think about these things regarding
their children.; It is especially helpful ila:rents them-.
selves explain to the child how he or she is to be cared for
during the fay, wherever the child may be, andtexactly when'
and where the child will see the parent again.

Assistants can- also encourage parertksto ask them-,
selves why a child as done a particular(thing.when he mis-
behaves. Parents who have unruly chi dr n caricome to
see that a child can learn to act accordance with the par-
exits' wishes. if small thingi are taught one at 'a time. As a)
result, the parent will have control not only right after a
child has misbehavedthut also as he teaches the child.

..

/

V
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. ..
.' Once there is a possibility for the child to learn

... ONE THING things step by step at home, he will be less disturbedif he
4 ..
AT .A TIME does not happen to immediately grasp wliatever is being ,,,

-,-,, cometaught in the classroom. The child, can come to know that,
eventually he will master the shoelaces', bloc s, or numbers.

. - x ,
'

,\l / g,
*

AS a result, he-comes to be able to tolerate a cer-:

t ... AT HOME tain amount of frustration, and when he experience'\s diffi-.
cqlty, he will have confidence-that with tine ci ra.ctice t
difficulty will give way to success. In. talkitig:abont how

t
s... AND IN

Ichildren learn at home and.in school, and about 'how thltr
. .

THF 1.,?..SSROOM.

.

7.t .
r),

ACIIILD I$ AN .children as individuals with specific needs for comfort,
INDIVIDUAL WHO security, and lovenot simply as someone who is angering
NEEDS.

capdcity to learn isgradually increased,parents can be-,
collie aware of ways they can herip their children to be better

4,
they

'pieared for scho.11.

COmmunitt assistants help parents to see their

diem or challenging them. if a "power- straggle" exists be-
.

.twswen parents and children, it can be the goal of assistant
to try to clear up those concepts which lead to 'Such a4strtiL -

/ gle. !They can try to\encourIage parents to-,see that a young
_ \ t

child who says "no" to the parents' wishes does so.ziot be,.
.:. TO KNOW w cause he rejects the p rent, len because' he is beginrking to

HIMSELF feel a certain independence ce or utonomy. Young children '
t

. who have learned recently-to walk and .talk, need to assert N..

themselves. They db so by saying "no," that is, by refusing
to '!join" themselves to another person. A child's "no")
separates himself from others and 4 4 way of experie c
his identity and independence. \ .

4
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This is not to say that a child does hot need to have
4.

,. ...
AND THE well -defineti limits regarding what he may or may not do...

OUTSIDE WORLD Siich limits-.are necessary and shol.ld lig agreed upon and. . ..:
* . 'followed by both.parents arch, others, such as community ","

-assistants, whip trOntrusted,with-Niild. Limits act as
..,,

boundaries within which a child experiences freedom and
. -. .

. v 41. security.' :They als.o ser've to protect. the child frorr) sheer
. ,.,, 1 ...

.- . 4physical pager. . ,

.. ;'
. \ *- - s ), -* I

-

.
4

Thesfact tatichildren very-often have almost no'

4

AND WHAT

-ANGER IS

.1. AND HOW
TO AVOID IT.

S

A.PARENT HO
IS FRANK

c

sense of their pwn safety is sorkethink that both assistants
and parents can .6 encouraged to keep in mind, Until a
child develops forethought as to the poisifile consequ,ences
of walking on the edge of a roof or climbing up an elevator _
shaft, adults need to be aware of their responsibility* foi the
safet of tAie child hishis surroundings: They are the,-ones
who teach children about safety by explaining why sbrile--%
thing is dangerous before an accident occurs, and by setting
downs few rulet.that-are meant.to prevent accidents.

- ; - . .. .

In other .situations, children are sometimes made
to be frightened of commonplace things which need not be
feared, such as going to a doctor or giving birth. This can

. tapper. if parents tell white lies out-those things which
the themselvesfeel uncomfortable about or about-things_
whi h they cannot find the right words to explain to a child.
If, for example, a mother tellS her children that she is
ving to the doctor every time she has tooi wants to leave
the house, her-children naturally will come to dislike and
fear doctors. Community assistant's can help parents feel
more at ease with their' own practical needs and personal

-



HELPS A
CHILD TO'GROW.

A ,

PARENTS LIKE T,0
pLAyarbo

THE PARENTS'
NEEDS ARE THE
CHILDREN'S
riEDDS

... WHEN
THEY ARE MET,.

CANCAN VE

PARENTS

r.
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-wishes, which; mean leaving the cliildren.at times. 'They can
. . . ..

encourage the parents to be more frank with their. children,
and can 'suggest w ( s in which the parent might expfess

.
something that. y.seem at first too delicate or complex-.. .

., - .
- 5

, . 1
In tryirig to encourage. a soun&rapport arn:dirg inefn-

tera of family, the communityunitiassistant can, keep id mind
thatmost adults, if given the r- ht sort of/tipportunity,)iiin-

, tcer&y enjoy playing or teaching c ens games. When
thervlsit the centei, games can be mad

/

I

available in a
parents' room for mothers to examine wit each other or ..
with inassistint. 'Children-can:also take home projects or
games that could be playedjwith adults:

ri

an assistant can suggest to pare s, -the fact tvillitemain
But no matter how appr riate are the,things which

that adult, are capable of responding to children to th'e de-
.,

gree that they, themselves are fulfilled individuals. When
the parents' needs (in terms of efnployment medical care;
housing,od of gainiqg a positive self- image) are ,met, the
needs of the childreh,can then befulfilled in the,home.

4
Parents -o other adults ih the home, be they poor

or rich, can give nothing more crucial to a child than af-
fection, patience, add concern. Material objects, apart
from food, clothing, and shelter, perhaps, pdchnot deterthine
whether a'small child will grow up to be either a whole, .

self - confident persorf or a, person who is split into many .

disconnected partsto be either a person who can lbve or
a person who denies life. Only people can meet the primary
needs of people, by drawing on basic human qualities- that
are common to all income levels and cultural groups. And
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AND KNOW

THEX ARE IM-
PORiAN't,.

"Is

only the environment and,ite opportunities for growth can
determine ,whether a healthy child will have the opportunity
to become a healthy, independent adult.

1 '

Parents are - terribly important in creating.. the kind
of people that make Lsi a community or society. Tlielr
should be made aware of their importance and of the dignity
their responsibility commands. Whelping parents to gain
an accurate sense of their own worth, the community assist-

/ant xan'encourage them to distinguish, for themselves and
their children, between individual and societal failings,
between that for which the individual must answer and that
for which the society zt largen-fust-answer.

1

4.

I
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NEW CAREERS: A CHECKLIST FOR WORKERS

1

c

New .Caree'r s. Development Center
..,New York University

Washington Square
New York, N.Y: 10003

NEW CAREERS: A CHECKLIST FOR WORKERS

The recent increase in organized activity of paraprofes-
sionals - in unions, as well as associations or their own -
suggests the need for a standard which paraprofessionals-can
use both to judge their gains and to measure ISrogressocliieved:

(A word of caution. This is not meant to be the definitive
statement of new careers, and users must recognize that new
careers is a developing syitem with new goals and techniques
evolving.) -

INCOME
- Annual salaries instead of hourly wages.
- Salary levels above the poverty standard, preferably
$5,000. alear_ormore for entry-level workers.
- -.Regulir pay periods; preferablitiltea month.
- Paid.vications.

Full, fringe benefits including medical and hospital
coverageAsick leave, periiion, etc.

WORk
Clear job descriptions, specifying work to be done,
standards of performance ekpected, supervision Oa
vided, training and education to be offered, and basis'
of advancement.

Inclusion at ill levels of substantive work in the field
of. serAce, e.g. teacher aides to be engaged in
instructional activities and not be liinited to clerical
or monitorial tasks.

ti

Job security, tenure, and no arbitrary lay-offs or
terminations.

Right to join an organization or union of the
paraprofessionals' choice whiqh has the right to sole
bargaining representation.

Grievance procedures and arbitration rights.

9
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.
CAREER 'DEVE1 LOPMENT

- The employer is to develop and adopt a career
development *stem including specified steps, to
professioAal status with an accelerated college degree.

- Education and training related to carier.development
A is to be arrangertor by the employer, at np cost to

the paraprofessional. -

- Education and training.are to carried out during the
'paid work day oria relea'ed time basis (approximate-
ly one-fifth of the work week), at a site %nverrient
for the paraprofessionals.

et'
. .

1 n.
0

a.
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CAAEER DEVELOPMENT -MAT)EltIALS:

ASELEGTED BIBLIOGRAPHY OF
SOURCES ANTikECOMMENDED RESOURCES*

ParnphletS, Booklets, and Articles
if.AUXII:I.4R.Y.SCHOO PERSONNEL. .Washington, D.C.: National Education,

Association, 1967, 20 pp. .
.

4

Dank Street College of Edudiation. AN ANNOTATED BIBLIOGRAPHY\ ON AUk-
. MARY PERSONNEL lhi EDUCATION. Washington,,D.C.: Bureau of ;Educa-

tional Personnel Development, U.S. Office of Education, Jam 1969; 94 pp .+

'Ba'nk Street College of Education. DIRECTORY OF ,INSTITUTIONS OF HIGHER
.

LEARNING OFFERING TRAINING PROGRAMS FOR AUXILIARY PERkON-,
NELil\l' EDUCATION,: Washington, D.C.: Bureau of Educational Personnel

., D'evelopmeg U.S. Office,of Education;Jan.1969,'105 pp.+ a
,

-_-;?=1.-
Beal, Tita-i. A NEW CAREERS GUIDE, FOR CAREER DEVELOPMENT OF-:

FICERS. (To be pUblished in the first half of 1970.) New York: NeW Cal
reers Training Labor oy, New Y9,rk UniverElitY; approx. -160.pp.

. \
Berube, Maurice R. EDT CATIONAL ACHIEVEMENT AND

CONTROL.
COMMUNIT *

nyCONTR. :Gommtinitt Isaues, No. 1. New fork: Institute for ,unity
Studies, Queens,;Colleg6,-Nov. 1968, 12 pp. .--, st,

BoWinaii, Garda 4,,F., and KloA.Gordori4.- NEW PARTNERS IN THE AMERICAN . ,
if

SCHOOL;, A-STUDY-OF AUXILIARY PERSONNEL IN EDUCATION. New York:
Bank Street College of Education,' Nov. 1967, 21 pp. ,(For an expanded treat--

4 rnent of the same topic, see the book by towma:n and Klopf titled NEW CA'
,--

- REELS. AND ROLES IN THE AMERICAN SCHOOL.)
. .

Bowman, Garda W., and Klopf, Gordon S. TRAINING ROR NEW CAREERS
AND ROLES IN THE AMDWZCAN-SCHOOL. Washington, -D. C.: Bureau of
Educational Periorinel Development, U.S. Office of EOtication, Jan. 1969;

I! 19 pp .+ (Lists relevant audio-visual materials, ,For extended treatment of
the "same topic,-see the book by thd.same authors titled A LEARNING

: TEAM: TEACHER AND AUXILIARY.)

4 an

-

Broadwell, Martin M. THE SUPERVISOR AND ON-THE-JOB TRAINING:
Reading, Massk Addison-Wesley Publishing Co.,-I989, 128 pp.

t- .1,

*Many of these mIterials,.especially pamphlets, e available free of charge or at low coat. 'The
addresses of:several publishers listed here are I luded in the preceding appendix. React Start
materials are available from regional offices, or, for bulk.orders, from the Head Start office.in
Washington, D.C. Inquiries to the Washington office should be addressed: .Project Head Start, Office
"ofIChild Development, U.S. Dept: of Health, Education, and Wflfare, Washington, D.C. 20201.

+Available in limited quantities from Bank StreetCollege of Education, 216 West 14th Street, New
York, New York 10014.

°
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.-. 'pheuVront, Robert F.. THE' USE4F TEACHER AIDES IN COLOiADO. Denver:

"--,--------- / Office of Instructional Services, Colorado Dept. of ,Edu,Catiop, May 1968,< 23 * ',. . .

Cohn, Jules, HOW BUSINE,SS1S MEETING THE URBAN CHALLENGE:Zkarvar ,.Business Review., Vol. XLVIlh No. 2 (Mar.-Apr. 1970), Pli-,-.68-82. ..< <.- ',

Collier, Sharon, et al.UCCE0S#S ANDJAREAkTHROUGHS IN NEW CAREERS
-,PROGRAMS. Neir.,CareeiS erspeolivIs, No. 12. Washington, D-.G,..: NatioWeilInstitute for New Careers, Ang.'198,912pp. i l

THE COMMUNITY SERVICES TECHNItigsl: GUIDE FOR ASSQ,CIATIE'DE-
GREE PROGRAMS. IN ,THE COMMUNItY AND, SOCIAL SERVICES; New"
York:, Council on Social Work Education, 1970, 36 1:9. / ..

. .

. . ,- , ., 'dCraig, Sally K. BIBLIOGRAPHYg FOR-USE IN HEAD START. TRAINING AND .. 7

<CAREERZIE-VELOPMENT. Heaci5n.rt--Car,eientsi V'o1-4 ,No. 4.
Wastiingtrn,, D.C.: *National- Institute for'New'Ca'reers, Mar,a970, 47 pp. I,
(Available from Information Clearinghouse, WIshington, DX.). ..., . . .

-:, ;
1 i

.
....

. e'Cudaback, Dorothea. SUMMARY REPORT ON4ELFARE SERVICE .AIDE .
PROJECT. Richmond: Schoolof Social Welfare, University-Of California:,
Sept. 1 968, 31 pp. s . -

Cudaback,,Dorotliea. TRAII4INQ'AND EDUCATIONPF-NEW CAREERISTSIN-
PUBLIC WEL-FARE. RiChmond: School of SocialWelfaree-University Of

, .California, May 1969, 21 pp
.

Denham, Villain I-1. THE NEIGHBO D WORKER: A RESOURCE FOR .COMM ITY CHANGE. Washingibn,45.C.: Univerjity Research Corpora-tion, 1 9690 137 pp. .
-iDory, rranoeS J. NEGOTIATIONS.' Nvy/ York: New Careers Training Lalbo-

ratbiy, New York Univereitjr, n:(1., `6,rpp. , , . ,. ,'Ferman, Louis A. JOB DEVELOPMENT- FOR THE HARD-TO-EMPLOY. AnnArbor and Detroit:. IristitUte.of Labor and Industrial RelatiOnsi.University of
e Michigan and Wayne State University, Jah.1 969, 85/ -

Fishman, Jacob R., et al. TRAINING FOR NEW CAREERS. ..ashington, D.C.:University Research Corporation, June 1965, 107 pp.
. .Flynn, John C. A COORDINATED APPROACH.TO.EXPLOITING FEDERAL

AND FOUNDATION FUNDS TO SERVE THE EDUCATIONALLY DIS.ADVAN-5AGED. (An unpublished paper available from Federal Programs, Educa-
tional Projects, Inc., 017 Massachusetts Avenue, N.W., Washington, D.C..20036), 1969, 18 pp. .4. .if -

...Gartner, Alan, DO PARAPROFESSIONALS IMPROVE HUMAN SERVICES:-A
FIRST CR9ICAL APPRAISAL OF THE DATA. New York: Ne* CarFerS. 1

Development.Center, New York University, June 1,969, 45 pp.
Gartner, Alan, andliones, Nina4 A CAREER. DEVELOPMENT PLAN FOR. .<

COMMUNITY ACTION AGENCIES. New Yoitly New Careers, Training
Laboratory, New York University;May 1968, 31 pp.'.

,
A

.tt-
L

a . s

3

CC

z

# '



-109-

eGartriei, Alan, and Reissman Frank. PARAPROFESSIONALS, THEIR.OR-
GANIZATION AND THE 1111\1IONS. Social Policy, No. 3, New York: New-
Careers Development Center, New York University, Sept. 1968, 8-pp.

Gould, Richard J. GUIDE TO FUNDING NEW CAREERS PROGRAMS. New York:
New Careers Development Center, New York University, June 1969, 128 pp.

GUIDELINES FOR PROJECT HEAD START COUNSELORS. ERIC ED 001 095.
El Paso: El Paso Pdblic Schools, June 1965, 2 pp. (Available from Education-
al Resources Information Center, Office of Education, U.S. Dept. of Health,
Education, and Welfare, Washington, D.C. 20202.)

Klein; William, et al. LEADERSHIP TRAINING FOR NEW CAREERS: THE
NON - PROFESSIONAL COUNSELOR, SUPERVISOR, AND TRAINER. Wash-
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